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LEA Profile
Introduction

The Johnsonburg Area School District, located in Etk County, serves about 540 students across two schools and is characterized by its rural
setting, a predominantly white student population (about 95%), and a high percentage of students qualifying for free or reduced lunch
(around 54.3%). The district, which spans approximately 228 square miles, serves the communities of Johnsonburg and Wilcox. According
to the most recent census data, the district has a population of 2,329 residents. Over the past several years, the district has experienced a
population decline, with many of the community being retirees. The primary employers in the region include the town’s paper mill known as
Domtar Paper Mill. The mill is one of the key employers in the area and has a long-standing presence in the community, playing a significant
role in the local economy. Another key employer in the area is Penn Highlands-Elk Hospital, located in nearby Saint Marys, Pennsylvania. In
the past, Penn Highlands-Elk has served as a major healthcare provider for the region, offering a range of medical services to residents of
Saint Marys, Johnsonburg, and surrounding communities. However, in recent years, Penn Highlands-Elk has been forced to eliminate
services and reduce staff due to financial challenges, changes in healthcare regulations, and declining patient volumes. The most recent
closure was in the maternity unit in May of 2024. The hospital cited financial challenges, staffing shortages, and declining birth rates as
reasons for the closure. These cuts have impacted access to healthcare for residents in the region, highlighting the need for sustainable
solutions to support rural healthcare systems and ensure essential medical services remain available to the community.

Educational Infrastructure and Programs

The district operates two well-maintained school buildings: Johnsonburg Area Elementary School (serving Pre-K through 6th grade) and
Johnsonburg Jr./Sr. High School (serving grades 7-12). These facilities, located within three miles of each other, exemplify the district's
commitment to providing modern, high-quality educational environments. Both schools are equipped with state-of-the-art STEAM labs and
support a 1:1 Chromebook program, ensuring technology is seamlessly integrated into daily learning activities.

Additionally, the high school features a dedicated Environmental Technologies classroom, offering students unique, hands-on learning
opportunities that prepare them for careers in environmental science and sustainability.

Further demonstrating its dedication to innovation, the district recently completed a three-year plan to outfit all classrooms with new
Promethean boards. These interactive whiteboards enhance instructional capabilities by fostering collaboration, interactive learning, and
access to cutting-edge digital resources, further enriching the district's focus on science, technology, engineering, arts, and mathematics
(STEAM). This investment in advanced technology ensures that students and teachers have the tools they need to succeed in a rapidly
evolving educational landscape.



Student Support Services

The district places significant emphasis on student well-being and academic support. Mental health services have been a priority since the
2017-2018 school year, with a dedicated mental health specialist supporting students in grades K-12. Additional services are provided
through Community and School-Based Behavioral Health (CSBBH) in partnership with Dickinson, Inc. Positive behavioral interventions,
such as the RAMS rules (Respect, Act Responsibly, Make Learning Happen, Simply Be Nice), are in place to foster a positive school
environment. The district also offers Multi-Tiered System of Supports (MTSS), SAP and LIFE programs to assist students academically and
socially.

Academic Achievement and Opportunities

The elementary school serves nearly 300 students and provides a solid academic foundation, offering full-day kindergarten since 2007 and
Pre-K Counts since 2013. The curriculum includes separate art, music, library, and physical education instruction. In addition, educational
field trips and experiential learning opportunities enhance student engagement. During the 2024-25 school year, a Math Interventionst
position was added to the school to provide targeted support for students struggling with mathematics. This position focuses on delivering
small-group and individualized instruction to help close achievement gaps, build foundational math skills, and boost overall confidence in
the subject. By integrating this dedicated resource, the school aims to improve student outcomes and ensure all learners have the tools and
support needed to succeed in mathematics.

The junior/senior high school serves nearly 250 students in grades 7 through 12, following a traditional schedule with 45-minute periods. The
school offers a variety of academic pathways, including Advanced Placement (AP) and dual enrollment courses, to ensure students are
well-prepared for college and career success. Beyond core academics, students can access a wide range of high-interest electives designed
to spark curiosity, creativity, and innovation while aligning with diverse interests and career goals.

Elective offerings include courses in marketing, engineering and technology, forensic science, family and consumer science, the arts, and
environmental sciences, giving students the opportunity to explore potential career fields and develop practical skills. Additionally, hands-
on programs like Metal Arts, Carpentry and Woodshop, and Organic Science provide immersive learning experiences that foster critical
thinking and problem-solving abilities.

To support financial literacy, all Grade 12 students take a Personal Finance class, while Grade 7 students are introduced to these concepts
through a Financial Explorations class. This lays a strong foundation for managing finances in the future. Through this robust and varied
curriculum, the school empowers students to pursue their passions, develop essential life skills, and achieve their full potential.



Recently, the school district added job shadowing experiences as a graduation requirement. in addition, the district offers multiple
opportunities for students to engage in athletics and extracurricular activities. Some activities are offered in collaboration with neighboring
school districts.

Challenges and Areas for Growth

Like many rural districts, Johnsonburg faces significant challenges, including declining enrollment and a stagnant tax base. Over the past 20
years, the district has seen a 38% drop in student enroliment, with only 539 students enrolled during the 2024-2025 school year. The district
also contends with limited economic growth, as the local job market relies heavily on a few major employers, and property values still need

to be higher. The district's assessed value is $68,889,084; the tax millage is set at 32.5 mills, generating approximately $67,295 per mill.

Despite these challenges, the districtis committed to providing its students with high-quality education and support services. The general
fund budget for 2024-2025 was $12,685,967.75, with a significant portion derived from local and state funding.

Vision for the Future

Johnsonburg Area School District is positioned to build on its strengths while addressing its challenges. Continued investment in mental
health resources, academic innovation, and community partnerships will prepare students for future success. By leveraging community
connections and building the leadership capacity of its educators, the district can continue to enhance its technology offerings, expand its
vocational and college readiness programs, and support initiatives that foster student well-being and academic achievement.

Conclusion

In summary, Johnsonburg Area School District is a small but resilient community dedicated to the success of its students. The district’s
focus on academic excellence, student support, and community involvement—coupled with a clear vision for the future—ensures students
are well-prepared to thrive academically and socially. By continually adapting to meet the evolving needs of its students and embracing
innovative educational practices, the district is committed to fostering an environment where every student can reach their full potential.
This enduring commitment to growth, inclusion, and community collaboration makes Johnsonburg Area School District vital to the region's
educational landscape.






Mission and Vision
Mission

The mission of the Johnsonburg Area School District is to expect, encourage, and enable students to excel at school and to live as
responsible, productive citizens.

Vision

"Empowering Every Student for Lifelong Success." The vision of the Johnsonburg Area School District is to provide a clear and consistent
curriculum aligned to the state academic standards. This will enable all students to achieve success at grade levels and in content areas, to
graduate with the knowledge and skills necessary for the world of work and post-secondary education.



Educational Values
Students

. Emphasize curiosity as the foundation for lifelong learning. ¢ Promote accountability in completing tasks and contributing to the
school community. » Celebrate diversity by fostering inclusiveness in classrooms and activities.  Encourage mutual respect and teamwork
among peers. ® Uphold the importance of being honest and trustworthy as they grow into responsible citizens.

Staff

o Advocate for continuous professional growth to meet diverse student needs. ® Support high expectations for every student
through differentiated instruction. ¢ Foster a positive and inclusive school climate for all. Prioritize collaboration with colleagues
for improved teaching strategies. * Model integrity and responsibility in daily interactions with students and families.

Administration

. Lead by example, showcasing accountability in decision-making and actions. ® Create a culture of high expectations and
continuous improvement for both staff and students. ¢ Build and maintain a safe and welcoming environment for learning. ¢ Drive
community engagement to connect school initiatives with local needs. ® Champion diversity and equity in all school policies and
practices.

Parents

° Value partnerships with educators to support children’s learning at home and school. ® Instill high expectations for academic and
behavioral growth. * Advocate for a safe and positive environment where their children can thrive. ¢ Embrace diverse perspectives
within the school community. Demonstrate honesty and trustworthiness in their interactions with the school.

Community

o Support lifelong learning opportunities for children and adults alike. * Promote collaboration between schools and community
organizations. ® Advocate for a safe and nurturing environment for all students. * Celebrate diversity and inclusiveness as
strengths of the community. ¢ Uphold the shared responsibility for educational accountability and improvement.

Other (Optional)

° Host and participate in collaborative meetings with regional partners to share goals, challenges, and opportunities.*  Co-develop
and implement initiatives or programs that prepare students for future success. *  Actively seek feedback and input from regional partners
10



to ensure mutual goals are aligned and evolve effectively. Provide professional development opportunities that involve expertise and
resources from regional collaborators. *  Publicly acknowledge the contributions of regional partners through newsletters, events, or social

media.
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Future Ready PA Index

Review of the School(s) Level Performance

Strengths

Indicator

Comments/Notable Observations

English Language Arts
Growth

Academic growth score of 95.0 in ELA at the elementary school indicates students exceeded growth
expectations, which is well above the statewide growth average (75.0). At the high school level, English Language
Arts (ELA) growth also exceeds expectations with a PVAAS score of 77.7, surpassing the statewide average (75.0).

Mathematics/Algebra
Growth

The high school demonstrates strong academic growth in Mathematics (PVAAS score: 90.7), exceeding the
statewide growth standard of 70.0.

Science/Biology Growth

The high school demonstrates strong academic growth in Science (PVAAS score: 88.5), exceeding the statewide
growth standard of 70.0.

Mathematics
Achievement

Proficiency in Mathematics at the district’s elementary school is 57.2%, which exceeds the statewide average of
40.2%. The elementary school demonstrated substantial academic growth in Mathematics with a growth score of
100.0, exceeding the statewide standard (70.0).

Science Achievement

Grade 4 Science proficiency is at 96.4%. The performance exceeds the statewide average (59.2%) and meets the
2033 statewide goal (83%). A significant percentage of students scored "Advanced" in Grade 4 Science (57.1%),
far above the statewide average of 25.8%.

At the elementary school, the regular attendance rate of 83.2% surpasses the statewide average (78.1%) and

Attendance

meets performance standards.
Career Standards The elementary school achieved 97.6% on Career Standards Benchmark, exceeding the statewide average of
Benchmarks 91.4% and approaching the 2033 goal (98.0%). The high school achieved 100.0% on the Career Standards

Benchmark, surpassing both the statewide average (91.4%) and the 2033 goal (98.0%).

Graduation Rate

The district’s four-year cohort graduation rate is 94.3%, exceeding the statewide average (87.6%) and meeting the
2033 statewide goal of 92.4%.

Post-Secondary
Transition

The percentage of graduates entering postsecondary education (56.1%) or the workforce (53.7%) exceeds the
statewide average of 76.4% in aggregate transition measures.

PVAAS-Mathematics

In Mathematics, all grades met or exceeded the PA Growth Standard. There is significant evidence (dark blue) that
the district exceeded the PA Growth Standard in Grades 4, 5, 6, and 8. In addition, there is significant evidence
that the district exceeded the PA Growth Standard in Keystone Algebra.

PVAAS-English
Language Arts

All grades in English Language Arts (ELA) met or exceeded the PA Growth Standard, including Keystone Literature.
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Challenges

Indicator

Comments/Notable Observations

ELA Proficiency (high school)

While the school’s proficiency rate of 66.0% is above the statewide average (53.9%) at the high school level,
it falls short of the 2033 goal (81.1%) and the interim improvement target. At the high school level, Advanced
scores in ELA/Literature are higher than the state average but show room for improvement. Just 12.4% of
students scored Advanced in 2024,

Early Indicators of Success
(Grade 3 Reading)

Grade 3 reading proficiency is 66.7%, close to the overall ELA performance but still below the long-term
goal of 81.1%.

Early Indicators of Success
(Grade 7 Mathematics)

Grade 7 proficiency in mathematics is 68%. Proficiency rate remains slightly below the long-term goal of
72%.

While regular attendance rate at the elementary school (83.2%) surpasses the statewide average (78.1%)
and meets performance standards, it falls short of the Statewide 2033 Goal of 94.1%. The ALL student

Attendance group at the high school did not meet the performance standard related to Regular Attendance. The Regular
attendance rate at the high school is 77.3%, slightly below the state average of 78.1% and significantly
below the Statewide 2033 Goal of 94.1%
. At the high school level, mathematics/Algebra proficiency (50.4%) fall below the 2033 goal of 71.8%. At the
Mathematics/Algebra . . . .
Performance high school level, Advanced scores in Mathematics are higher than the state average but show room for

improvement as 24% of students scored Advanced in 2024.

Science/Biology Performance

At the high school level, Science proficiency (71.4%) fall below the 2033 goal of 83.0%. At the high school
level, the percentage of students scoring "Advanced" on state assessments in Science (22.6%) is below the
statewide average (25.8%).

Review of Grade Level(s) and Individual Student Group(s)

Strengths

Indicator

Performance in ELA and
Mathematics

Grade Level(s) and/or Student
Group(s)
Economically-Disadvantaged
Subgroup

Comments/Notable Observations
Students in the Economically disadvantaged subgroup at the elementary school demonstrated lower
proficiency in ELA (53.8%) and Mathematics (43.6%) than the ALL student group.

Indicator
Performance in ELA

Comments/Notable Observations
At the elementary school, students with disabilities exhibit very low proficiency rates in both ELA
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Grade Level(s) and/or Student
Group(s)
Students with Disabilities

(13.8%) and Mathematics (13.8%).

Indicator

Science/Biology Achievement
Grade Level(s) and/or Student
Group(s)

White Subgroup

Comments/Notable Observations
At the high school level, 72% of students in the White Subgroup demonstrated proficiency in
Science/Biology.

Indicator

ELA Achievement

Grade Level(s) and/or Student
Group(s)

Grade 3

Comments/Notable Observations
Students in Grade 3 demonstrated a +13% increase in proficiency.

Indicator

ELA Achievement

Grade Level(s) and/or Student
Group(s)

Grade 4

Comments/Notable Observations

Students in Grade 4 demonstrated a +14% gain in proficiency rate. In 2022, Grade 4 (ELA) students
demonstrated a -10% reduction in proficiency. In 2023, Grade 4 (ELA) students demonstrated an
additional loss of -15%. (ELA)

Indicator

ELA Achievement

Grade Level(s) and/or Student
Group(s)

Grade 7

Comments/Notable Observations
Students in Grade 7 demonstrated a +14% gain in proficiency rate.

Indicator
Mathematics Achievement
Grade Level(s) and/or Student

Comments/Notable Observations
Grades 3, 4, 5, and 7 all demonstrated an increased performance rate in mathematics. An additional
35% of students in Grade 7 were proficient in 2024 than in 2023. (68% of students in Grade 7 were met

Group(s) the proficiency standard in 2024.) Overall, the district increased the proficiency rate across all grades
Grades 3,4,5,and 7 by an average of 8% in Math.
Indicator

Keystone Algebra Achievement
Grade Level(s) and/or Student
Group(s)

District First-Time Test Takers

Comments/Notable Observations

Thirty-three percent of the district’s first-time test takers were Proficient in Algebra, compared to 21% of
the state’s first-time test takers. Twenty-nine percent of the district’s first-time test takers were
Advanced, compared to 19% of the state’s first-time test takers on the Keystone Algebra Exam.

Indicator

Comments/Notable Observations
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Keystone Biology Achievement
Grade Level(s) and/or Student
Group(s)

District First-Time Test Takers

Fifty percent of the district’s first-time test takers were Proficient compared to 27% of the state’s first-
time test takers in Algebra. Twenty-four of the district’s first-time test takers were Advanced compared
to 20% of the state’s first-time test takers on the Keystone Biology Exam.

Indicator

Keystone Literature Achievement
Grade Level(s) and/or Student
Group(s)

District First-Time Test Takers

Comments/Notable Observations
Sixty-seven percent of the district’s first-time test takers were Proficient compared to 47% of the state’s
first-time test takers on the Keystone Literature Exam.

Indicator

PVAAS-Mathematics

Grade Level(s) and/or Student
Group(s)

Economically Disadvantaged
Subgroup (Grades 4, 5, 6, 8, and
Keystone Algebra)

Comments/Notable Observations

Regarding the Economically Disadvantage (ED) subgroup in Mathematics, there is moderate (light blue)
evidence that Grades 4 and 5 students exceeded the PA Growth Standard. Significant (dark blue)
evidence exists that ED students in Grades 6 and 8 exceeded the PA Growth Standard. Significant (dark
blue) evidence exists that ED students exceeded the PA Growth Standard on the Keystone Algebra
Exam.

Indicator

PVAAS-Mathematics

Grade Level(s) and/or Student
Group(s)

White Subgroup

Comments/Notable Observations
Significant evidence exists that students in the White subgroup across the district exceeded the PA
Growth Standard in Mathematics.

Indicator

PVAAS-Mathematics

Grade Level(s) and/or Student
Group(s)

Lowest-Performing Students
(Grades 4, 5, 6, 8, and Keystone
Algebra)

Comments/Notable Observations

Except for Grade 7, the lowest-performing students across all grade levels met or exceeded the growth
standard. The lowest-performing Keystone Algebra students also exceeded (dark blue) the growth
standard.

Indicator
PVAAS-English Language Arts
Grade Level(s) and/or Student

Comments/Notable Observations
There is moderate evidence (light blue) that the district exceeded the PA Growth Standard in Grades 4,

Group(s) 5,and 6.
Grades 4, 5, and 6
Indicator Comments/Notable Observations
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PVAAS-English Language Arts
Grade Level(s) and/or Student
Group(s)

Economically Disadvantaged
Subgroup

Regarding the Economically Disadvantage (ED) subgroup in ELA, moderate (light blue) evidence
indicates that students in Grade 4 exceeded the growth standard. ED students across all other grades
met (green) the growth standard. Keystone Literature students in the ED subgroup met (green) the
growth standard.

Indicator

PVAAS-English Language Arts
Grade Level(s) and/or Student
Group(s)

Lowest-Performing Students

(Grades 8 and Keystone Literature)

Comments/Notable Observations
The lowest-performing students in Grade 8 met the growth standard. Lowest-performing students also
met the growth standards on the Keystone Literature Exam.

Indicator

PVAAS-English Language Arts
Grade Level(s) and/or Student
Group(s)

White Subgroup

Comments/Notable Observations
Moderate evidence exists that students in the White subgroup across the district exceeded the PA
Growth Standard in English Language Arts.

Indicator

PVAAS-Science

Grade Level(s) and/or Student
Group(s)

Grade 4

Comments/Notable Observations
In Science, significant evidence exists that Grade 4 students exceeded the PA Growth Standard.

Indicator

PVAAS-Science and Keystone
Biology

Grade Level(s) and/or Student
Group(s)

Grade 8 and Keystone Biology

Comments/Notable Observations
Grade 8 students met the growth standard. In addition, significant evidence exists that Keystone
Biology Literature students exceeded the growth standard.

Indicator

PVAAS-Science and Keystone
Biology

Grade Level(s) and/or Student
Group(s)

Economically Disadvantaged
Subgroup (Grade 4 and Keystone

Comments/Notable Observations

Regarding the Economically Disadvantage (ED) subgroup in Science, significant (dark blue) evidence
indicates that students in Grade 4 exceeded the growth standard. ED students in Grade 8 met the
growth standard. Keystone Biology students in the ED subgroup exceeded (dark blue) the growth
standard.
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Biology)

Indicator

PVAAS-Science and Keystone
Biology

Grade Level(s) and/or Student
Group(s)

Lowest-Performing Students

(Grades 4, 8 and Keystone Biology)

Comments/Notable Observations

The lowest-performing students in Grade 8 met the growth standard. The lowest-performing Keystone
Biology students exceeded (dark blue) the growth standard. In Grade 4, no students existed in the
lowest-performing group in Science.

Indicator

PVAAS-Science and Keystone
Biology

Grade Level(s) and/or Student
Group(s)

White Subgroup

Comments/Notable Observations
Significant evidence exists that students in the White subgroup in Grade 4 exceeded the PA Growth
Standard in Science and Keystone Biology. White students in Grade 8 met (green) the growth standard.

Challenges

Indicator

ELA/Literature Achievement
Grade Level(s) and/or
Student Group(s)

White Subgroup

Comments/Notable Observations
Students in the White Subgroup demonstrated a decrease in ELA performance from the previous year.
(Approximately 69% of students in the White Subgroup met or exceeded the state’s proficiency standard.

Indicator

ELA/Literature Achievement
Grade Level(s) and/or
Student Group(s)

Students with Disabilities

Comments/Notable Observations
At the elementary level, 14% of Students with Disabilities demonstrated proficiency. Atthe high school
level, 15% of Students with Disabilities demonstrated proficiency.

Indicator
ELA/Literature Achievement
Grade Level(s) and/or

Comments/Notable Observations
At the elementary level, 54% of students in the ELA-Economically Disadvantaged Subgroup demonstrated

Student Group(s) proficiency. At the high school level, 61% of students in the ELA-Economically Disadvantaged Subgroup
Economically Disadvantaged | demonstrated proficiency.

Subgroup

Indicator Comments/Notable Observations

Mathematics/Algebra
Achievement

At the elementary level, 58% of students in the White subgroup demonstrated proficiency in Mathematics.
At the high school level, 51% of students in the White Subgroup demonstrated proficiency in
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Grade Level(s) and/or
Student Group(s)
White Subgroup

mathematics/Algebra. .

Indicator
Mathematics/Algebra
Achievement

Grade Level(s) and/or
Student Group(s)
Students with Disabilities

Comments/Notable Observations

Atthe elementary level, 13.8% of students in the Students with Disabilities Subgroup demonstrated
proficiency. At the high school level, no students in the Students with Disabilities subgroup demonstrated
proficiency in mathematics/Algebra.

Indicator
Mathematics/Algebra
Achievement

Grade Level(s) and/or
Student Group(s)
Economically Disadvantaged
Subgroup

Comments/Notable Observations

At the elementary level, 44% of students in the Economically Disadvantaged subgroup demonstrated
proficiency in mathematics. At the high school level, 46% of students in the Economically Disadvantaged
subgroup demonstrated proficiency in mathematics/Algebra.

Indicator
Science/Biology
Achievement

Grade Level(s) and/or
Student Group(s)
Students with Disabilities

Comments/Notable Observations
At both the elementary and high school levels, there is an Insufficient Sample of students in the Students
with Disabilities Subgroup.

Indicator

Science/Biology
Achievement

Grade Level(s) and/or
Student Group(s)
Economically Disadvantaged
Subgroup

Comments/Notable Observations

Regarding Grade 4 Science, there is an Insufficient Sample of students in the Economically Disadvantaged
subgroup. Atthe high school level, 65% of students in the Economically Disadvantaged subgroup
demonstrated proficiency in Science/Biology.

Indicator

ELA Achievement
Grade Level(s) and/or
Student Group(s)
Grade 8

Comments/Notable Observations
Students in Grade 8 (ELA) demonstrated a loss in proficiency rate of — 22%.
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Indicator
ELA Achievement
Grade Level(s) and/or

Comments/Notable Observations
In 2021-22, 6% of students in Grade 5 scored Below Basic. In 2022-23, 0% of students in Grade 5 scored
Below Basic. In 2023-24, 18% of students in Grade 5 scored Below Basic. This change in proficiency rates

Student Group(s) demonstrates a significant increase in the number of students scoring Below Basic. In fact, no other grade
Grade 5 level has such a high number of students scoring at the Below Basic performance level.
Indicator Comments/Notable Observations

Science Achievement
Grade Level(s) and/or

In 2023, 83% of students were proficient or advanced in Grade 8 Science. In 2024, only 63% of students met
the proficiency standard. Additional data insights include: In 2022, 73% of Grade 8 students met the state

Student Group(s) performance standard in Science. In 2023, 83% of Grade 8 students met the state performance standard. In
Grade 8 2024, only 63% of students in Grade 8 scored proficient or advanced in Grade 8 Science.
Indicator

Keystone Literature

Grade Level(s) and/or
Student Group(s)

District First-Time Test Takers

Comments/Notable Observations
Only 8.2% of the district’s first-time test takers were Advanced compared to 12.1% of the state’s first-time
test takers on the Keystone Literature Exam.

Indicator
PVAAS-Mathematics

Grade Level(s) and/or
Student Group(s)
Economically Disadvantaged
Subgroup (Grade 7)

Comments/Notable Observations
There is moderate evidence to suggest ED students in Grade 7 did not meet the growth standard.

Indicator
PVAAS-Mathematics
Grade Level(s) and/or
Student Group(s)
Grade 7

Comments/Notable Observations
Moderate evidence exists that the lowest-performing students in Grade 7 did not meet the growth standard.

Indicator
PVAAS-English Language Arts
Crade Level(s) and/or

Comments/Notable Observations

Student Group(s) The lowest performing students in Grades 5 and 7 did not meet (yellow) the PA Growth Standards.
Lowest-Performing Students

(Grades 5and 7)

Indicator Comments/Notable Observations

PVAAS-Science

In Grade 4, no students were identified within the highest-performing category.
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Grade Level(s) and/or
Student Group(s)
Highest-Performing Students
(Grade 4)

Indicator

PVAAS-English Language Arts
Grade Level(s) and/or Comments/Notable Observations

Student Group(s) Lowest-performing students in Grades 5 and 6 lost ground in English Language Arts.
Lowest-Performing Students
(Grades 5 and 6)

Summary

Strengths

Review the strengths listed above and copy and paste 2-5 strengths which have had the mostimpactin improving your most pressing
challenges.

Mathematics/Algebra Growth: The high school demonstrates strong academic growth in Mathematics (PVAAS score: 90.7), exceeding the
statewide growth standard of 70.0.

Science/Biology Growth: The high school demonstrates strong academic growth in Science (PVAAS score: 88.5), exceeding the statewide
growth standard of 70.0.

English Language Arts Growth: Academic growth score of 95.0 in ELA at the elementary school indicates students exceeded growth
expectations, which is well above the statewide growth average (75.0). At the high school level, English Language Arts (ELA) growth also
exceeds expectations with a PVAAS score of 77.7, surpassing the statewide average (75.0).

Challenges

Review the challenges listed above and copy and paste 2-5 challenges if improved would have the most impactin achieving your Future
Ready PA index targets.

Grade 3 (MATH): In 2023, 11% of students in Grade 3 scored BELOW BASIC in Mathematics. In 2024, 19% of students scored BELOW BASIC
in Mathematics. This change in proficiency rate demonstrated an area of concern for the district.

Grades 5 and 8 (ELA): In 2021-22, 6% of students in Grade 5 scored Below Basic. In 2022-23, 0% of students in Grade 5 scored Below Basic.
In 2023-24, 18% of students in Grade 5 scored Below Basic. This change in proficiency rates demonstrates a significant increase in the
number of students scoring Below Basic. In fact, no other grade level has such a high number of students scoring at the Below Basic
performance level.Students in Grade 8 (ELA) demonstrated a loss in proficiency rate of — 22%.
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Students with Disabilities Subgroup (Mathematics): At the elementary level, 13.8% of students in the Students with Disabilities Subgroup
demonstrated proficiency. At the high school level, no students in the Students with Disabilities subgroup demonstrated proficiency in
mathematics/Algebra.

Students with Disabilities Subgroup (ELA): At the elementary level, 14% of Students with Disabilities demonstrated proficiency. Atthe high
school level, 15% of Students with Disabilities demonstrated proficiency.

Early Indicators of Success (Grade 3 Reading): Grade 3 reading proficiency is 66.7%, close to the overall ELA performance but still below the
long-term goal of 81.1%.
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Local Assessment

English Language Arts

Data Comments/Notable Observations

Study Island-ELA Time Logged | Students in Grade 10 average 9 minutes per month working on Study Island. Students should log at least 30
Report minutes per week.

The reading composite scores for students in Kindergarten through Grade 3 indicate over 67% of students

Acadience Reports of DIBELS are at or above benchmark.

Exact Path Scores Exact Path benchmark results indicate that 75% of students in Grades K-6 are Proficient or Advanced.

English Language Arts Summary

Strengths

Regular formative and summative assessments guide instruction and help track student progress. The Exact Path program is used as a
growth indicators for all students in Kindergarten through Grade 6.

Teachers at both the elementary school and high school focus on critical thinking and text analysis. Daily instruction emphasizes high-order
skills like analyzing complex texts, making inferences, and supporting arguments with evidence.

Elementary school teachers continue to receive ongoing training in areas like structured literacy. The addition of the UFLI programs for the
phonics program is showing improvement in the student results in Acadience.

The district's ELA curriculum has been vertically aligned PreK through Grade 12.

Challenges

Overemphasis on standardized testing may reduce the time available for creative and student-centered activities.

Inconsistent instructional practices from one grade level to the next may create learning gaps.

Some students enter school without foundational pre-literacy skills, creating challenges for teachers and interventionists.

Professional development may be needed to improve teachers' expertise in data analysis and data-driven instruction.

Mathematics

Data Comments/Notable Observations

Study Island
Student Time
Logged Report

Students in Grade 8 average 34 minutes per month working on Study Island-MATH. The goal is for each students to log
30 minutes weekly.

Study Island In the past three months, Teachers of Grades 7-12 have signed into and used Study Island to supplement the
Teacher Log In curriculum 651 times. The majority of logins were those made by teachers within the Mathematics Department. It
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_\mmvo: 4 appears that teachers within the Math Department are utilizing Study Island effectively to support students.

Mathematics Summary

Strengths

The district's math curriculum has been vertically aligned PreK through Grade 12.

Tools like graphing calculators, math-specific software, and interactive whiteboards enhance student engagement.

A math interventionist is in place at the elementary school to offer targeted interventions to struggling students.

Challenges

Due to geographic locations, the district has limited or inadequate opportunites for ongoing professional learning in innovative math
teaching methods, such as inquiry-based learning and differentiated instruction.

There tends to be an overemphasis on procedural fluency and rote memorization. This apporach to teaching mathematics may limit
opportunities for conceptual understanding and creative problem-solving.

Some teachers at the elementary level may lack deep content knowledge or effective strategies for teaching math at high levels and/or
addressing diverse student needs.

Math teachers at the high school level are content experts. However, they may be in need professional development related to using
research-based strategies to support diverse learners.

Science, Technology, and Engineering Education

Data Comments/Notable Observations

Seven teachers representing both the elementary and middle/high school have completed a 4-day PA STEELS Training

RASSTEELS) TralRing at the local intermediate unit. The district is planning to host a PA STEELS Regional Collaborative day to plan for

Rosters STEELS implementation.

PA STEELS i . |

L earning Pod Members of the PA STEELS Learning Pod will have met a total of 6 times throughout the course of the 2024-25 school
. g year.

Meetings

Science, Technology, and Engineering Education Summary

Strengths

The district is prepared to host a regional HUB meeting in February 2025 to collaborate and coordinate regional efforts to implement new PA
STEELS Standards in the classroom.

The district has access to Teaching and Learning Specialists from the local intermediate unit. These two individuals are extensively trained to
assist with PA STEELS implementation.
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During the 2024-25 school year, several students at the high school level are participating the Chief Science Officer leadership program. A
faculty advisor for the group has been named and is guiding students in the various projects.

Challenges

Challenges exist in integrating STEM concepts with other disciplines.

Teachers may lack sufficient time, resources, and support for professional development in research-based instructional practices.

Teachers expressed concerns over how to integrate Engineering and Technology standards into and throughout the current Science
curriculum,

The district has recently experienced several staff transitions within the Science Department.
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Related Academics

Career Readiness

Data Comments/Notable Observations
CRIRElSENTaTEs 97.6% of elementary students acquired the appropriate number of artifacts to meet the requirements for the
Benchmark (PA Future
Career Standards Benchmark.
Ready Index)
CAISEIAIANGRICS The All Student Group at the high school exceeded the Performance Standard rtequired of the Career
Benchmark (PA Future
Standards Benchmark.
Ready Index)

Four-Year Graduation

Cohort (PA Future Ready At the high school, the All Student Group exceeded the 2033 Statewide Goal for the four-year graduation cohort.

Index)

Four-Year Graduation The percent of Economically Disadvantaged students graduating with the four-year cohort improve significantly

Cohort (PA Future Ready from 2022-2023. 80.8% of ED students graduated within the four-year cohort in 2022-2023. 90.3% of ED
Index) students graduated within the four-year cohort in 2023-2024.

Career and Technical Education (CTE) Programs
True Career and Technical Education (CTE) Programs Omit

Arts and Humanities
True Arts and Humanities Omit

Environment and Ecology
True Environment and Ecology Omit

Family and Consumer Sciences
True Family and Consumer Sciences Omit

Health, Safety, and Physical Education
True Health, Safety, and Physical Education Omit

Social Studies (Civics and Government, Economics, Geography, History)
True Social Studies (Civics and Government, Economics, Geography, History) Omit
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Articulation Agreements

False We do not have any articulation agreements because we do not have high school students, or ALL current agreements have been
uploaded to other FRCPP plans.

Partnering Institution

University of Pittsburgh at Bradford
Agreement Type

Dual Credit

Program/Course Area

UPB PreCalcus

Uploaded Files

Articulation Agreements.pdf
Partnering Institution

University of Pittsburgh at Bradford
Agreement Type

Dual Credit

Program/Course Area

UPB Calculus

Uploaded Files

Articulation Agreements_91ae67b0.pdf
Partnering Institution

University of Pittsburgh at Bradford



Agreement Type

Dual Credit

Program/Course Area

UPB English IV / Academic English
Uploaded Files

Articulation Agreements_34d63b04.pdf
Partnering Institution

University of Pittsburgh at Bradford
Agreement Type

Dual Credit

Program/Course Area

UPB Human Biology

Uploaded Files

Articulation Agreements_6cfad4232.pdf
Partnering Institution

University of Pittsburgh at Bradford
Agreement Type

Dual Credit

Program/Course Area

UPB Chemistry

Uploaded Files
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Articulation Agreements_fOdcd0Ob9.pdf
Partnering Institution

University of Pittsburgh at Bradford
Agreement Type

Dual Credit

Program/Course Area

UPB Environmental Science

Uploaded Files

Articulation Agreements_acaafa15.pdf
Partnering Institution

University of Pittsburgh at Bradford
Agreement Type

Dual Credit

Program/Course Area

UPB Psychology

Uploaded Files

Articulation Agreements_0b7df494.pdf
Partnering Institution

University of Pittsburgh at Bradford
Agreement Type

Dual Credit
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Program/Course Area
Computer Applications for Management
Uploaded Files

Articulation Agreements_506513c2.pdf
Summary

Strengths
Review the comments and notable observations listed previously and record 2-5 strengths which have had the most impact in improving
your most pressing challenges.

The district's Four-Year Graduation cohort has been consistently above the statewide average since 2018-2019.

In 2022-2023, 80.8% of ED students graduated within the four-year cohort. In 2023-2024, 90.3% of ED students graduated within the Four-
Year Cohort.

Dedicated school counselors actively support students with college and career planning, financial aid application, and scholarship
searched.

The district's partnership with University of Pittsburgh offers high school students the opportunity to earn college credit while still in high
school.

The district offers students internships, job shadowing experiences, and mentorships with local businesses.

Challenges

Review the comments and notable observations listed previously and record 2-5 Challenges which if improved would have the most impact
in achieving your Mission and Vision.

Students from low-income families may face barriers to accessing college and career readiness options and resources.

Parents and guardians may not have the tools or knowledge to support their children's college and career readiness plans.
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Equity Considerations

English Learners

False This student group is not a focus in this plan.

Data

Comments/Notable Observations

Future Ready Index: District Fast Facts Currently, the district serves 0.0% of English Language Learners.

Students with Disabilities

False This student group is not a focus in this plan.

Data

Comments/Notable Observations

PA Future Ready Index:
District Fast Facts

Currently, 16.9% of the students within the district are Students with Disabilities.

PA Future Ready Index:
ELA Achievement

In 2023, 15.4% of Students with Disabilities met or exceed the PA profiiency standard in ELA at the district's
elementary school. 66.4 of students in the ALL Student group met or exceeded the proficiency standard in 2023.
In 2024, 13.8 of Students with Disabilities met the proficiency standard compared to the ALL Student group
(66.0%). Therefore, an achievement gap exists between the Students with Disabilities subgroup and the All-
Student group. At the high school level, in 2023, there was an “insufficient sample” of students in the Students
with Disabilities subgroup. In 2024, 15% of Students with Disabilities demonstrated proficiency in
Ela/Literature. The number of students with disabilities scoring proficient or advanced on the ELA/Literature
exams is significantly below the All-Student group (66.9%).

PA Future Ready Index:
MATH Achievement

In 2023, 7.7% of Students with Disabilities met or exceed the PA profiiency standard in MATH at the district's
elementary school. 54.0% of students in the ALL Student group met or exceeded the proficiency standard in
2023. In 2024, 13.8 of Students with Disabilities met the proficiency standard compared to the ALL Student
group (57.2%). Therefore, an achievement gap exists between the Students with Disabilities subgroup and the
All-Student group in MATH.
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PA Future Reading Index:
SCIENCE Achievement

At the high school level, in 2024, 71.4% of students in the ALL-Student Group scored proficient or advanced in
Science/Biology compared to 64.9% of Economically Disadvantaged students. Students in the Economically
Disadvantaged subgroup scored higher than the statewide average of 59.2%. An achievement gap exists
between the All-Student group and Economically Disadvantaged subgroup in Science. Furthermore, both
groups demonstrated a decrease in performance from the previous year. There is an "insuffient sample” of
Students with Disabilities in Grade 4 to report. Likewise, there is an "insuffient sample" of Students with
Disabilities at the high school level.

PA Future Ready Index:
ELA/Literature
Achievement

In 2023, there was an “insufficient sample” of students in the Students with Disabilities subgroup. In 2024, 15%
of Students with Disabilities demonstrated proficiency in Ela/Literature. The number of students with
disabilities scoring proficient or advanced on the ELA/Literature exams is significantly below the All-Student
group (66.9%).

PA Future Ready Index:
MATH/Algebra
Achievement

At the high school level, in 2024, 50.4% of students in the ALL-Student Group scored proficient or advanced in
Math/Algebra compared to 45.6% of Economically Disadvantaged students. Students in the Economically
Disadvantaged subgroup scored higher than the statewide average of 40.2%. While only a slight achievement
gap exists between the All-Student group and Economically Disadvantaged subgroup, both groups are
significantly below the Statewide 2033 goal of 71.8%. In 2023, there was an “insufficient sample” of students in
the Students with Disabilities subgroup in Mathematics. In 2024, 0.0% of Students with Disabilities
demonstrated proficiency in MATH/Algebra. At the high school level, in 2023, there was an “insufficient
sample” of students in the Students with Disabilities subgroup in Mathematics. In 2024, 0.0% of Students with
Disabilities demonstrated proficiency in MATH/Algebra.

Students Considered Economically Disadvantaged
False This student group is not a focus in this plan.

Data

Comments/Notable Observations

PA Future Ready Index:
District Fast Facts

Currently, 54.3% of the district's student population are identified as Economically Disadvantaged.

PA Future Ready Index:
ELA Achievement

In 2024, 53.8% of Economically Disadvantaged students met or exceed the PA profiiency standard in ELA at the
district's elementary School compared to the ALL Student group (66.0%). This demonstrates a moderate decrease
in ELA student achievement. In 2023, 60.3 of ED students were proficient or advanced on the ELA- PASS exam,
representing a reduction of -6.5. At the high school level, in 2024, 66.9% of students in the ALL-Student Group
scored proficient or advanced in ELA/Literature compared to 61.4% of Economically Disadvantaged students.
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Students in the Economically Disadvantaged subgroup outperformed the statewide average of 53.9%. It is
important to note that it appears that a moderate achievement gap between the All-Student group and
Economically Disadvantaged subgroup exists in ELA/Literature. However, this was not the case in 2023. In 2023,
74.2% of the All-Students group demonstrated proficiency in ELA and 72.7% of the Economically Disadvantaged
subgroup demonstrated proficiency. In 2024, both the All-Student group and the Economically Disadvantaged
subgroup decreased in performance.

PA Future Ready Index:
MATH Achievement

In 2024, 43.6% of Economically Disadvantaged students met or exceed the PA profiiency standard in ELA at the
district's elementary School compared to the ALL Student group (57.2%). No moderate or significant change in
proficiency occurred between 2023-2024. However, there appears to be a consistent achievement gap between
the All Student group and the ED subgroup in Math. At the high school level, in 2024, 50.4% of students in the
ALL-Student Group scored proficient or advanced in Math/Algebra compared to 45.6% of Economically
Disadvantaged students. Students in the Economically Disadvantaged subgroup scored higher than the statewide
average of 40.2%. While only a slight achievement gap exists between the All-Student group and Economically
Disadvantaged subgroup, both groups are significantly below the Statewide 2033 goal of 71.8%

PA Future Ready Index:
SCIENCE Achievement

An "insufficent sample" existed in Science for Grade 4. At the high school level, in 2024, 71.4% of students in the
ALL-Student Group scored proficient or advanced in Science/Biology compared to 64.9% of Economically
Disadvantaged students. Students in the Economically Disadvantaged subgroup scored higher than the statewide
average of 59.2%. An achievement gap exists between the All-Student group and Economically Disadvantaged
subgroup in Science. Furthermore, both groups demonstrated a decrease in performance from the previous year.

PVAAS: Student Growth
in ELA

Students in the Economically Disadvantaged subgroup at the elementary school met (Green) the PA Growth
Standard in ELA. All grades and Keystone Literature met the growth standard in ELA at the high school level.

PVAAS: Student Growth
in Math

Students in the Economically Disadvantaged subgroup at the elementary school exceeded ()Dark Blue) the PA
Growth Standard in MATH. The high school met (Green) the PA Growth Standard in Math/Algebra. Moderate
evidence exists that Grade 7 did not meet the PA Growth Standards. Significant evidence sists the Grade 8 and
Keystone Algebra did met the PA Growth Standard in Math.

PVAAS: Student Growth
in Science

Students in the Economically Disadvantaged subgroup in Grade 4 science exceeded (Dark Blue) the PA Growth
Standards. Grade 8 Science met the growth standards. Significant evidence exists the students exceeded the
growth standard in Keystone Biology.

Student Groups by Race/Ethnicity
False This student group is not a focus in this plan.
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Student Groups

Comments/Notable Observations

According to the 2024 PA Future Ready Index, 92.7% of students enrolled in the district represents the WHITE

White Subgroup. 67.4% of WHITE students met or exceed the PA profiiency standard in ELA at the district's elementary
School compared to the ALL Student group (66.0%).
American According to the 2024 PA Future Ready Index, 0.0% of students enrolled in the district represent the American

Indian/Alaskan Native

Indian/Alaskan Native student subgroup.

Asian

According to the 2024 PA Future Ready Index, 0.0% of students enrolled in the district represent the Asian student
subgroup.

Black

According to the 2024 PA Future Ready Index, 0.9% of students enrolled in the district represent the Black student
subgroup.

Hawaiian/Pacific
Islander

According to the 2024 PA Future Ready Index, 0.0% of students enrolled in the district represent the
Hawaiian/Pacific Island student subgroup.

Hispanic

According to the 2024 PA Future Ready Index, 3.1 % of students enrolled in the district represent the Hispanic
student subgroup.

2 or More Races

According to the 2024 PA Future Ready Index, 3.3% of students enrolled in the district represent the students who
identify race as 2 or More Races.

Summary

Strengths

Review the comments and notable observations listed previously and record the 2-5 strengths which have had the mostimpact in improving
your most pressing challenges.

Economically Disadvantaged Students’ Performance Compared to Statewide Averages: Economically disadvantaged students consistently
outperform the statewide average in various subjects (e.g., Math/Algebra, Science/Biology, and ELA/Literature).

Student Growth Exceeds Standards in Key Areas: Economically disadvantaged students at the elementary level exceeded the PA Growth
Standard in Math and Science. Significant growth evidence exists for Grade 8 and Keystone Biology students exceeding growth standards.

High School ELA and Math Growth: The high school met the growth standard in both ELA and Math/Algebra, showing consistent progress in

these areas.

Overall High Science Proficiency at the High School Level: Both all students and economically disadvantaged students show strong
proficiency rates in high school Science/Biology, with rates higher than the statewide average.
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Challenges
Review the comments and notable observations listed previously and record the 2-5 Challenges which if improved would have the most
impact in achieving your Mission and Vision.

Achievement Gaps: Persistent and significant achievement gaps exist between students with disabilities and the all-student group across
all subjects, particularly in ELA and Math. Economically disadvantaged students also experience moderate achievement gaps in ELA and
Math compared to their peers.

Low Proficiency for Students with Disabilities: Extremely low proficiency rates for students with disabilities, particularly in Math/Algebra at
the high school level (0% in 2024).

Declines in Performance: Both all-student and subgroup performance has decreased in key areas (e.g., ELA and Science) over the past year.

Limited Sample Sizes for Subgroups: Insufficient sample sizes for students with disabilities in several assessments limit actionable insights
and targeted intervention strategies.

2033 Statewide Proficiency Goal Shortfall: All student groups, including economically disadvantaged students, are significantly below the
statewide 2033 proficiency goals in Math/Algebra and other areas.
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Designated Schools
There are no Designated Schools.
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Supplemental LEA Plans

Programs and Plans Comments/Notable Observations

Special Education Plan

Title 1 Program

Student Services

K-12 Guidance Plan (339 Plan)

Technology Plan

English Language Development Programs

Strengths

Review the comments and notable observations listed and record those which have had the most impact in improving your most pressing
challenges.

Challenges

Review the comments and notable observations listed previously and record the 2-5 challenges which if improved would have the most
impact in achieving your Mission and Vision.




Conditions for Leadership, Teaching, and Learning

Empower Leadership for District Continuous Improvement

Foster a vision and culture of high expectations for success for all students, educators, and families

Exemplary

Establish and maintain a focused system for continuous improvement and ensure organizational coherence

Operational

Engage in meaningful two-way communication with stakeholders to sustain shared responsibility for student

; e Operational
learning across the district P

Focus on Continuous Improvement of Instruction

Ensure effective, standards-aligned curriculum and assessment Operational
Support schools in implementing evidence-based instructional strategies and programs to ensure all students Emerging
have access to rigorous, standards-aligned instruction

Build the capacity of central office and school administrators as instructional leaders to effectively monitor, Emerging

supervise, and support high quality teaching and learning

Provide Student-Centered Supports so That All Students are Ready to Learn

Coordinate and monitor supports aligned with students’ and families’ needs

Operational

Partner with local businesses, community organizations, and other agencies to meet the needs of the district

Operational

Implement Data-Driven Human Capital Strategies

Recruit and retain fully credentialed, experienced and high-quality leaders and teachers

Operational

Support the development and professional learning of central office and school-based staff in alignment with

district and school mission, vision, goals, and priorities Emerging
Organize and Allocate Resources and Services Strategically and Equitably
Allocate resources, including money, staff, professional learning, materials, and support to schools based on

. . Exemplary
the analysis of a variety of data
Coordinate fiscal resources from local, state, and federal programs to achieve the district’s goals and priorities | Exemplary

Summary

Strengths

With your vision and goals in mind, identify and record which essential practices are currently Operational or Exemplary and could be

leveraged to improve your most pressing concerns.
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Coordinate and monitor supports aligned with students’ and families’ needs.

Ensure effective, standards-aligned curriculum and assessment.

Foster a vision and culture of high expectations for success for all students, educators, and families.

Allocate resources, including money, staff, professional learning, materials, and support to schools based on the analysis of a variety of
data.

Coordinate fiscal resources from local, state, and federal programs to achieve the district’s goals and priorities.

Challenges
With your vision and goals in mind, identify and record which essential practices that are currently Not Yet Evident or Emerging, that if
improved, would greatly impact your progress in achieving your mission and vision.

Support schools in implementing evidence-based instructional strategies and programs to ensure all students have access to rigorous,
standards-aligned instruction.

Build the capacity of central office and school administrators as instructional leaders to effectively monitor, supervise, and support high
quality teaching and learning.

Support the development and professional learning of central office and school-based staff in alignment with district and school mission,
vision, goals, and priorities
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Summary of Strengths and Challenges from the Needs Assessment

Strengths

Examine the Summary of Strengths. ldentify the strengths that are most positively contributing to achievement of your mission and vision.

Check the box to the right of these identified strength(s).

Strength

Check for Consideration
in Plan

Mathematics/Algebra Growth: The high school demonstrates strong academic growth in Mathematics (PVAAS

score: 90.7), exceeding the statewide growth standard of 70.0. Ese
Science/Biology Growth: The high school demonstrates strong academic growth in Science (PVAAS score:

. . False
88.5), exceeding the statewide growth standard of 70.0.
English Language Arts Growth: Academic growth score of 95.0 in ELA at the elementary school indicates
students exceeded growth expectations, which is well above the statewide growth average (75.0). At the high False
school level, English Language Arts (ELA) growth also exceeds expectations with a PVAAS score of 77.7,
surpassing the statewide average (75.0).
Regular formative and summative assessments guide instruction and help track student progress. The Exact False
Path program is used as a growth indicators for all students in Kindergarten through Grade 6.
Teachers at both the elementary school and high school focus on critical thinking and text analysis. Daily
instruction emphasizes high-order skills like analyzing complex texts, making inferences, and supporting False
arguments with evidence.
Elementary school teachers continue to receive ongoing training in areas like structured literacy. The addition of False
the UFLI programs for the phonics program is showing improvement in the student results in Acadience.
The district's Four-Year Graduation cohort has been consistently above the statewide average since 2018-2019. | False
The district's ELA curriculum has been vertically aligned PreK through Grade 12. False
The district's math curriculum has been vertically aligned PreK through Grade 12. False
Coordinate and monitor supports aligned with students’ and families’ needs. True
Ensure effective, standards-aligned curriculum and assessment. False
Foster a vision and culture of high expectations for success for all students, educators, and families. True
Allocate resources, including money, staff, professional learning, materials, and support to schools based on True
the analysis of a variety of data.
Coordinate fiscal resources from local, state, and federal programs to achieve the district’s goals and priorities. | False
Tools like graphing calculators, math-specific software, and interactive whiteboards enhance student False

engagement.
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A math interventionist is in place at the elementary school to offer targeted interventions to struggling students. | False
The district is prepared to host a regional HUB meeting in February 2025 to collaborate and coordinate regional False
efforts to implement new PA STEELS Standards in the classroom.
The district has access to Teaching and Learning Specialists from the local intermediate unit. These two
N . . . . . . False
individuals are extensively trained to assist with PA STEELS implementation.
During the 2024-25 school year, several students at the high school level are participating the Chief Science
Officer leadership program. A faculty advisor for the group has been named and is guiding students in the False
various projects.
Economically Disadvantaged Students’ Performance Compared to Statewide Averages: Economically
disadvantaged students consistently outperform the statewide average in various subjects (e.g., Math/Algebra, | False
Science/Biology, and ELA/Literature).
Student Growth Exceeds Standards in Key Areas: Economically disadvantaged students at the elementary level
exceeded the PA Growth Standard in Math and Science. Significant growth evidence exists for Grade 8 and False
Keystone Biology students exceeding growth standards.
High School ELA and Math Growth: The high school met the growth standard in both ELA and Math/Algebra, False
showing consistent progress in these areas.
Overall High Science Proficiency at the High School Level: Both all students and economically disadvantaged
students show strong proficiency rates in high school Science/Biology, with rates higher than the statewide False
average.
In 2022-2023, 80.8% of ED students graduated within the four-year cohort. In 2023-2024, 90.3% of ED students

N e False
graduated within the Four-Year Cohort.
Dedicated school counselors actively support students with college and career planning, financial aid False
application, and scholarship searched.
The district's partnership with University of Pittsburgh offers high school students the opportunity to earn False
college credit while still in high school.
The district offers students internships, job shadowing experiences, and mentorships with local businesses. False

Challenges

Examine the Summary of Challenges. Identify the challenges which are most pressing at this time for your District and if improved would
have the most pronounced impact in achieving your mission and vision. Check the box to the right of these identified challenge(s).

Strength

Check for Consideration
in Plan

Grade 3 (MATH): In 2023, 11% of students in Grade 3 scored BELOW BASIC in Mathematics. In 2024, 19% of

True
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students scored BELOW BASIC in Mathematics. This change in proficiency rate demonstrated an area of
concern for the district.

Grades 5 and 8 (ELA): In 2021-22, 6% of students in Grade 5 scored Below Basic. In 2022-23, 0% of students in
Grade 5 scored Below Basic. In 2023-24, 18% of students in Grade 5 scored Below Basic. This change in

proficiency rates demonstrates a significant increase in the number of students scoring Below Basic. Infact, no | False
other grade level has such a high number of students scoring at the Below Basic performance level.Students in

Grade 8 (ELA) demonstrated a loss in proficiency rate of — 22%.

Students with Disabilities Subgroup (Mathematics): Atthe elementary level, 13.8% of students in the Students

with Disabilities Subgroup demonstrated proficiency. At the high school level, no students in the Students with | True
Disabilities subgroup demonstrated proficiency in mathematics/Algebra.

Students with Disabilities Subgroup (ELA): At the elementary level, 14% of Students with Disabilities

demonstrated proficiency. Atthe high school level, 15% of Students with Disabilities demonstrated False
proficiency.

Early Indicators of Success (Grade 3 Reading): Grade 3 reading proficiency is 66.7%, close to the overall ELA True
performance but still below the long-term goal of 81.1%.

Overemphasis on standardized testing may reduce the time available for creative and student-centered False
activities.

Inconsistent instructional practices from one grade level to the next may create learning gaps. False
.moBm mE.ame enter school without foundational pre-literacy skills, creating challenges for teachers and False
interventionists.

Professional development may be needed to improve teachers' expertise in data analysis and data-driven False
instruction.

Support schools in implementing evidence-based instructional strategies and programs to ensure all students False
have access to rigorous, standards-aligned instruction.

Build the capacity of central office and school administrators as instructional leaders to effectively monitor, False
supervise, and support high quality teaching and learning.

Support the development and professional learning of central office and school-based staff in alignment with True
district and school mission, vision, goals, and priorities

Due to geographic locations, the district has limited or inadequate opportunites for ongoing professional False
learning in innovative math teaching methods, such as inquiry-based learning and differentiated instruction.

There tends to be an overemphasis on procedural fluency and rote memorization. This apporach to teaching False
mathematics may limit opportunities for conceptual understanding and creative problem-solving.

Some teachers at the elementary level may lack deep content knowledge or effective strategies for teaching False

math at high levels and/or addressing diverse student needs.
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Math teachers at the high school level are content experts. However, they may be in need professional

development related to using research-based strategies to support diverse learners. e
Challenges exist in integrating STEM concepts with other disciplines. False
Achievement Gaps: Persistent and significant achievement gaps exist between students with disabilities and
the all-student group across all subjects, particularly in ELA and Math. Economically disadvantaged students False
also experience moderate achievement gaps in ELA and Math compared to their peers.
Low Proficiency for Students with Disabilities: Extremely low proficiency rates for students with disabilities, False
particularly in Math/Algebra at the high school level (0% in 2024).
Declines in Performance: Both all-student and subgroup performance has decreased in key areas (e.g., ELA and False
Science) over the past year.
Limited Sample Sizes for Subgroups: Insufficient sample sizes for students with disabilities in several False
assessments limit actionable insights and targeted intervention strategies.
2033 Statewide Proficiency Goal Shortfall: All student groups, including economically disadva ntaged students, False
are significantly below the statewide 2033 proficiency goals in Math/Algebra and other areas.
Students from low-income families may face barriers to accessing college and career readiness options and False
resources.
Parents and guardians may not have the tools or knowledge to support their children's college and career False
readiness plans.
Teachers may lack sufficient time, resources, and support for professional development in research-based False
instructional practices.
Teachers expressed concerns over how to integrate Engineering and Technology standards into and throughout False
the current Science curriculum.

False

The district has recently experienced several staff transitions within the Science Department.

Most Notable Observations/Patterns

In the space provided, record any of the comments and notable observations made as your team worked through the needs assessment

that stand out as important to the challenge(s) you checked for consideration in your comprehensive plan.

Our team observed that the district's performance and growth consistently outpace similar schools in the region, particularly in
Mathematics and Science, where growth scores far exceed statewide averages. We also noted significant disparities in proficiency rates

among economically disadvantaged students and students with disabilities, highlighting the need for targeted support. These observations

will guide the focus in the comprehensive plan.
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Analyzing (Strengths and Challenges)

Analyzing Challenges
Check
Analyzing Challenges Discussion Points for
Priority
Grade 3 (MATH): In 2023, 11% of students in Grade 3 scored BELOW Teachers struggle to provide adequate support for
BASIC in Mathematics. In 2024, 19% of students scored BELOW BASIC . . ] ) . } s
) ) i \ P diverse learners, including stuidents with disabilities True
in Mathematics. This change in proficiency rate demonstrated an area . e
. and those needing remediation.

of concern for the district.
Students with Disabilities Subgroup (Mathematics): Atthe elementary | The addition of a math interventionist at the
level, 13.8% of students in the Students with Disabilities Subgroup elementary school may address the needs of diverse
demonstrated proficiency. At the high school level, no students in the learners. Using data strategically at the high school True
Students with Disabilities subgroup demonstrated proficiency in level will allow teachers to provide more timely and
mathematics/Algebra. targeted in-class interventions.

Inconsistent phonics and foundational skills
Early Indicators of Success (Grade 3 Reading): Grade 3 reading instruction may lead to gaps in early literacy
proficiency is 66.7%, close to the overall ELA performance but still instruction, reading fluency, and comprehension. The | True
below the long-term goal of 81.1%. hope is the emphasis on structuired literacy may

address this issue.

The Learning Pods initative that was piloted during the
Support the development and professional learning of central office 2024-25 school year laid the foundation of moving
and school-based staff in alignment with district and school mission, forward with activities and systems that promote and True

vision, goals, and priorities

support teacher leadership throughou the school
district.

Analyzing Strengths

Analyzing Strengths Discussion Points

Coordinate and monitor supports aligned with
students’ and families’ needs.

Leverage existing family and student support structures to enhance interventions and build
partnerships that support academic success. Use multiple measures of data to inform
curriculum and instructional practices.

Foster a vision and culture of high
expectations for success for all students,
educators, and families.

Build a culture of learning for all school district members through regular communication,
hared goals, reflection, and consistent progress evaluation.
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Allocate resources, including money, staff, Engage teacher leaders in designing and delivering targeted professional development
professional learning, materials, and support | sessions based on identified needs. Build the capacity of teacher leaders as collaborators,
to schools based on the analysis of a variety content experts, and professional learning facilitators, fostering a culture of shared

of data.

responsibility and trust between administrators and staff.

Priority Challenges

Analyzing Priority
Challenges

Priority Statements

IF we use data to customize mathematics instruction in Grade 3 by integrating targeted interventions, teacher training,
and student-centered practices, THEN we will reduce the percentage of students scoring Below Basic and improve
overall proficiency rates, especially for Students with Disabilities.

If we use data to customize mathematics instruction at both the elementary school and middle/high school and
integrate targeted interventions, teacher training, and student-centered practices, THEN we will increase the percentage
of students demonstrating proficiency in both the WHITE and Students with Disabilities subgroups.

IF we establish and implement evidence-based literacy interventions and differentiated instruction practices at the
elementary level, THEN we will close achievement gaps in foundational and intermediate reading skills and meet the
long-term goal of 81.1% proficiency.

If we establish professional learning pods to provide targeted training for faculty and staff in key areas such as using
actionable data, implementing effective co-teaching strategies, leveraging artificial intelligence in education,
implementing structured literacy practices, and transitioning to the PA STEELS standards, THEN will will promote
teacher leadership and expertise throughout the district.
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Goal Setting

Priority: IF we use data to customize mathematics instruction in Grade 3 by integrating targeted interventions, teacher training, and
student-centered practices, THEN we will reduce the percentage of students scoring Below Basic and improve overall proficiency
rates, especially for Students with Disabilities.

Outcome Category

Mathematics

Measurable Goal Statement (Smart Goal)

By 2028, the district will reduce the percentage of students scoring BASIC or BELOW BASIC in Grade 3 Math. In 2024, 32% of the students in
Grade 3, scored BASIC or BELOW BASIC in Grade 3 Math. In 2028, the percentage of the students scoring at those performance levels will be
cut in half. In 2028, only 16% of students will be scoring below proficiency.

Measurable Goal Nickname (35 Character Max)

Grade 3 MATH
Target Year 1 Target Year 2 Target Year 3
By 2028, the district will reduce the percentage of students scoring
in 2026, 27% of students will In 2026, 22% of students will BASIC or BELOW BASIC in Grade 3 Math. In 2024, 32% of the students

score BASIC or BELOW BASIC. | score BASIC or BELOW BASIC. in Grade 3, scored BASIC or BELOW BASIC in Grade 3 Math. In 2028, the
This represents a decrease of (This represents a decrease of percentage of the students scoring at those performance levels will be
5% from the previous year.) 5% from the previous year.) cut in half. In 2028, only 16% of students will be scoring below
proficiency.

Priority: IF we establish and implement evidence-based literacy interventions and differentiated instruction practices at the
elementary level, THEN we will close achievement gaps in foundational and intermediate reading skills and meet the long-term
goal of 81.1% proficiency.

Outcome Category

English Language Arts

Measurable Goal Statement (Smart Goal)

By 2028, 81% of students at the elementary school will demonstrate proficiency on the ELA-PSSA annual exam. This goals will allow the
district to be on track to meet the Statewide Goal of 81.1% in 2033.

Measurable Goal Nickname (35 Character Max)

ELA Elementary

Target Year 1 Target Year 2 Target Year 3

71% of students in Grades 3-6 will | 76% of students in Grades 3-6 will | By 2028, 81% of students at the elementary school will
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demonstrate proficiency on the demonstrate proficiency on the demonstrate proficiency on the ELA-PSSA annual exam. This goals
ELA-PSSA annual exam. ELA-PSSA annual exam. will allow the district to be on track to meet the Statewide Goal of
81.1%in 2033.

Outcome Category

Early Literacy

Measurable Goal Statement (Smart Goal)

By 2028, 81% of students in Grade 3 will be proficient or advanced on the Grade 3 ELA-PSSA exam.

Measurable Goal Nickname (35 Character Max)

Grade 3 Reading (On-Track Measure)

Target Year 1 Target Year 2 Target Year 3

In 2026, 71.5% of students in Grade 3 will In 2027, 76.3% of students in Grade 3 will By 2028, 81% of students in Grade 3 will be
score proficient or advanced on the Grade 3 score proficient or advanced on the Grade 3 proficient or advanced on the Grade 3 ELA-
ELA-PSSA exam. ELA-PSSA exam. PSSA exam.

Priority: If we establish professional learning pods to provide targeted training for faculty and staff in key areas such as using
actionable data, implementing effective co-teaching strategies, leveraging artificial intelligence in education, implementing
structured literacy practices, and transitioning to the PA STEELS standards, THEN will will promote teacher leadership and
expertise throughout the district.

Outcome Category

Professional learning

Measurable Goal Statement (Smart Goal)

By June 2025, the district will coordinate and implement 3 different teacher-led learning pods focused on key instructional strategies (e.g.,
differentiated instruction, data-driven decision-making, technology integration, social-emotional learning, and literacy best practices). Each
learning pod will meet at least three time per year to collaborate, share expertise, and create actionable strategies, with at least 80% of
participating teachers reporting improved confidence and skillin their focus area as measured by a pre- and post-survey.

Measurable Goal Nickname (35 Character Max)

Learning Pods

Target Year 1 Target Year 2 Target Year 3

Coordinate and implement | Coordinate and implement at | By June 2025, the district will coordinate and implement 3 different teacher-
at least 1 learning pod least 2 additional learning pod | led learning pods focused on key instructional strategies (e.g., differentiated
experience for 100% of the | experiences for 100% of the instruction, data-driven decision-making, technology integration, social-
faculty. faculty. emotional learning, and literacy best practices). Each learning pod will meet
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at least three time per year to collaborate, share expertise, and create
actionable strategies, with at least 80% of participating teachers reporting
improved confidence and skill in their focus area as measured by a pre- and
post-survey.

Priority: If we use data to customize mathematics instruction at both the elementary school and middle/high school and integrate
targeted interventions, teacher training, and student-centered practices, THEN we will increase the percentage of students
demonstrating proficiency in both the WHITE and Students with Disabilities subgroups.

Outcome Category

Mathematics

Measurable Goal Statement (Smart Goal)

By 2028, 60% of students in the Grade 7 WHITE subgroup will demonstrate proficiency on the Grade 7 MATH-PSSA exam.

Measurable Goal Nickname (35 Character Max)

Grade 7 - MATH

Target Year 1 Target Year 2 Target Year 3

In 2026, 50% of Grade 7 students will In 2027, 55% of Grade 7 students will By 2028, 60% of students in the Grade 7 WHITE
demonstrate proficiency on the Grade 7 demonstrate proficiency on the Grade 7 subgroup will demonstrate proficiency on the
MATH-PSSA Exam. MATH-PSSA Exam. Grade 7 MATH-PSSA exam.

Outcome Category

Mathematics

Measurable Goal Statement (Smart Goal)

By 2028, 72% of WHITE students in Grades 3-6 will demonstrate proficiency on the annual MATH-PSSA exam.

Measurable Goal Nickname (35 Character Max)

Elementary School Math

Target Year 1 Target Year 2 Target Year 3

In 2026, 62% of students in the WHITE In 2027, 67% of students in the WHITE By 2028, 72% of WHITE students in Grades 3-6
subgroup will demonstrate proficiency on subgroup will demonstrate proficiency on will demonstrate proficiency on the annual
the MATH-PSSA exam. the MATH-PSSA exam. MATH-PSSA exam.

Outcome Category

Mathematics
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Measurable Goal Statement (Smart Goal)

By 2028, 20% of Students with IEPs across the district will demonstrate proficiency on the MATH-PSSA Exams.

Measurable Goal Nickname (35 Character Max)

MATH Students with Disabilities Subgroup

Target Year 1 Target Year 2 Target Year 3

In 2026, 16% of Students with Disabilities In 2027, 18% of Students with Disabilities By 2028, 20% of Students with IEPs across the
will demonstrate proficiency on the MATH- | will demonstrate proficiency on the MATH- | district will demonstrate proficiency on the
PSSA exam. PSSA exam. MATH-PSSA Exams.

50



Action Plan

Measurable Goals

Grade 3 MATH

ELA Elementary

Grade 3 Reading (On-Track Measure)

Learning Pods

Grade 7 - MATH

Elementary School Math

MATH Students with Disabilities Subgroup

Action Plan For: implementing a Multi-Tiered System of Supports (MTSS) framework that includes targeted math interventions,
progress monitoring, data-driven instruction, use of Math Interventionist

Measurable Goals:

* By 2028, the district will reduce the percentage of students scoring BASIC or BELOW BASIC in Grade 3 Math. In 2024, 32% of the
students in Grade 3, scored BASIC or BELOW BASIC in Grade 3 Math. In 2028, the percentage of the students scoring at those
performance levels will be cut in half. In 2028, only 16% of students will be scoring below proficiency.

* By 2028, 20% of Students with IEPs across the district will demonstrate proficiency on the MATH-PSSA Exams.

* By 2028, 60% of students in the Grade 7 WHITE subgroup will demonstrate proficiency on the Grade 7 MATH-PSSA exam.

* By 2028, 72% of WHITE students in Grades 3-6 will demonstrate proficiency on the annual MATH-PSSA exam.

Action Ste Anticipated
i Start/Completion Date

Conduct universal screening for all students in mathematics at the beginning, middle, and end of the year using 2025-08-25 2028-05-
the Exact Path program to pinpoint specific skill gaps for students scoring at or below the BASIC level. 31
Lead Person/Position Material/Resources/Supports Needed PD Step? Mwm:ho
Elementary School Principal Exact Path Program No Yes

] Anticipated

t

fetion Step Start/Completion Date
Analyze assessment data to identify trends and prioritize skills or standards for targeted intervention. 2025-10-01 | 2025-11-21
Lead Person/Position Material/Resources/Supports Needed PD Step? M“”o
Math Interventionist Data Reports, Assessment Anchors, and Eligible Content Guides Yes Yes

. Anticipated
ActioniStap Start/Completion Date
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2028-05-

Collaborate with teachers to group students by their specific needs. 2025-10-01 31
. . Com
Lead Person/Position Material/Resources/Supports Needed PD Step? Step?
Elementary School Principal Data Teaming Protocols and Dedicated Collaboration Time Yes Yes
Anticipated

Action Step

Start/Completion Date

Establish Tier 2 and Tier 3 intervention groups to provide more intensive support for students who are performing 2028-05-
s 2025-10-01
significantly below grade level. 31
Lead Person/Position Material/Resources/Supports Needed PD Step? M“”o
A rmq\m_wﬁmmo_‘_ma and Math Data Teaming Protocols and Dedicated Collaboration Time No Yes
Interventionist
Anticipated

Action Step

Start/Completion Date

Deliver small-group instruction to Tier 2 and Tier 3 students, utilizing evidence-based stragtegies and 2028-05-
. 2025-10-01
scaffolding. 31
Lead Person/Position Material/Resources/Supports Needed PD Step? Mﬂ:ho
Math Interventionist Research-based curriculum, Grade-Level Pacing Guides, and Access to No Yes
Exact Path Student Reports
Anticipated

Action Step

Start/Completion Date

Maintain detailed records of student progress and share data with classroom teachers, administrators, and 2025-10-01 2028-05-
parents. 31
Lead Person/Position Material/Resources/Supports Needed PD Step? M“”o
G Level Teachers and Mat o . . .

rade . acher il System of Progress Monitoring and Dedicated Collaboration Time No Yes
Interventionist

X Anticipated

A t

ction Step Start/Completion Date

o . . o 2028-05-

Adjust intervention groups and strategies based on progress monitoring results. 2026-01-05 31
Lead Person/Position _ Material/Resources/Supports Needed PD Step? Com

52




Step?

Grade Level Teachers and Math
Interventionist

Dedicated Coltaboration Time No Yes

Anticipated Output

Monitoring/Evaluation (People, Frequency, and Method)

Improved Student Performance, A measurable decrease
in the percentage of students scoring at the BASIC or
BELOW BASIC levels on district benchmark
assessments, progress monitoring tools, and state
standardized tests.

Grade Level Teachers and Math Interventionist will conduct progress monitoring
assessments for Tier 2 and Tier 3 students; Hold bi-weekly intervention team
meetings to review progress and adjust groups/interventions. On a monthly
basis, the principal and Math Interventionist will review intervention logs and
progress monitoring data to identify successes and challenges; School
princiapls will host data teaming meetings o share data and refine instructional
practices. Quarterly: By District Leadership/Data Team: Review aggregated
benchmark assessment data (e.g., iReady, STAR Math) for trends across grade
levels. Meet with building principals and the math interventionist to evaluate
district-wide progress toward goals. End-of-Year: Conduct a comprehensive
evaluation of student growth, intervention outcomes, and teacher feedback to
determine the success of the plan and make adjustments for the following year.

Action Plan For: Implementation of the UFLI program

Measurable Goals:

e By 2028, 81% of students at the elementary school will demonstrate proficiency on the ELA-PSSA annual exam. This goals will allow the
district to be on track to meet the Statewide Goal of 81.1% in 2033.
* By 2028, 81% of students in Grade 3 will be proficient or advanced on the Grade 3 ELA-PSSA exam.

. Anticipated
AEtion'Sten Start/Completion Date
Create a self-assessment for teachers to gather input for professional learning. 2025-09-01 2025-10-01
Lead Person/Position Material/Resources/Supports Needed PD Step? Com Step?
Elementary School Principal Assessment Items and Google Forms No Yes
Action Step Anticipated
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Start/Completion Date

Analyze the results of the teachers' self-assessment and plan targeted professional learning opportunities 2025-10-01 2025-12-01
based on the assessment results.
Lead Person/Position Material/Resources/Supports Needed PD Step? Com Step?
Elementary School Principal Google Forms, Excel (Sheets) No No

. Anticipated
SetionSiep Start/Completion Date
Develop and/or coordinate ongoing structured literacy training to support UFLI implementation. 2026-01-02 2028-03-20
Lead Person/Position Material/Resources/Supports Needed PD Step? Com Step?
Superintendent UFLI curriculum and resources Yes No

. Anticipated
Action Step Start/Completion Date
Track student results through data teaming protocols and routines. 2025-10-01 2028-06-30
Lead Person/Position Material/Resources/Supports Needed PD Step? Com Step?
Grade Level Teachers Data Reports Yes Yes
Anticipated Output Monitoring/Evaluation (People, Frequency, and Method)
Increased teacher understanding of PDE Data Tools and local Grade Level Teachers and Title Specialist, Biweekly progress monitoring,
data reports. Data Teaming

Action Plan For: Learning Pods or Professional Learning Communities

Measurable Goals:

e By 2028, the district will reduce the percentage of students scoring BASIC or BELOW BASIC in Grade 3 Math. In 2024, 32% of the
students in Grade 3, scored BASIC or BELOW BASIC in Grade 3 Math. In 2028, the percentage of the students scoring at those
performance levels will be cut in half. In 2028, only 16% of students will be scoring below proficiency.

e By 2028, 20% of Students with IEPs across the district will demonstrate proficiency on the MATH-PSSA Exams.

e By 2028, 81% of students at the elementary school will demonstrate proficiency on the ELA-PSSA annual exam. This goals will allow the
district to be on track to meet the Statewide Goal of 81.1% in 2033.

» By June 2025, the district will coordinate and implement 3 different teacher-led learning pods focused on key instructional strategies
(e.g., differentiated instruction, data-driven decision-making, technology integration, social-emotional learning, and literacy best
practices). Each learning pod will meet at least three time per year to collaborate, share expertise, and create actionable strategies, with
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at least 80% of participating teachers reporting improved confidence and skill in their focus area as measured by a pre- and post-survey.
e By 2028, 60% of students in the Grade 7 WHITE subgroup will demonstrate proficiency on the Grade 7 MATH-PSSA exam.

e By 2028, 72% of WHITE students in Grades 3-6 will demonstrate proficiency on the annual MATH-PSSA exam.

e By 2028, 81% of students in Grade 3 will be proficient or advanced on the Grade 3 ELA-PSSA exam.

Action Step

Anticipated

Start/Completion Date

Define purpose and goals associated with each learning pod experience (e.g., improve instructional practices, 2025-07-
. - D : . . 2025-07-01
promote collaboration, target district priorities like literacy or data-driven decision-making). 31
Lead Person/Position Material/Resources/Supports Needed PD Step? M“”o
District Leadership Team Support from IU9 Educational Services Specialists No No
] Anticipated
ActioniStap Start/Completion Date
. . . ] 2025-08-
Develop a teacher input survey to determine teacher interest and professional development needs 2025-08-01 15
o . Com
Lead Person/Position Material/Resources/Supports Needed PD Step? Step?
Director of Special Education and Superintendent Google Forms No Yes
Anticipated

Action Step

Start/Completion Date

Establish Leadership and Structure through the support of a districtwide steering committee of school and 2025-10-
2025-09-01

teacher leaders. 01

Lead Person/Position Material/Resources/Supports Needed PD Step? M“M”o

Steering Committee Members School Calendar for Planning Purposes No No
Anticipated

Action Step

Start/Completion Date

Train teacher leaders and facilitators in collaborative practices, effective meeting protocols, and data-driven 9025-10-13 2026-01-
instruction. 31

Lead Person/Position Material/Resources/Supports Needed PD Step? M“”o
Teaching and Learning Specialist from U9 Workshop Materials such a sticky notes and whiteboard | Yes No
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markers

Action St Anticipated
CEIQRISEOP Start/Completion Date
2025-11-
Launch Pilot Pods/PLCs 2025-10-13 03
o . Com

Lead Person/Position Material/Resources/Supports Needed PD Step? Step?

District Leadership Team Description of Learning Pods and Expectations No Yes
Anticipated

Action Step

Start/Completion Date

Monitor and Support professional learning by conducting regular check-ins with pod leaders to address

. . . . - 2028-06-
challenges and gather feedback. Provide ongoing coaching or professional development for facilitators and 2026-01-05 womm -
participants as needed.

Lead Person/Position Material/Resources/Supports Needed PD Step? M“w_”o
Learning Pod Facilitators, Math Interventionists, and Various resources needed by each individual learning

o . No Yes
District Leadership Team pod

Anticipated Output

Monitoring/Evaluation (People, Frequency, and Method)

Increased feelings of self and
collective teacher efficacy and
increased levels of student
achievement and growth.

District Leadership Team (Quarterly): Oversee the overall implementation of learning pods/PLCs:
Ensure alignment with district priorities and goals; Analyze district-wide data and assess long-term
impact. Building Principals/Administrators (Monthly): Monitor the fidelity of learning pod
implementation within their schools; Provide feedback and support to pod/PLC leaders;
Participate in progress discussions during monthly leadership meetings. Pod/PLC Leaders
(Monthly): Facilitate meetings, ensure agendas are followed, and document discussions; Track
participation and progress of members; Report group outcomes and challenges to principals.
Teachers (Monthly): Actively participate in pods/PLCs, apply new strategies, and share feedback;
Provide evidence of impact (e.g., lesson plans, student work, or data); Assist in collecting,
organizing, and analyzing data.
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Professional Development

Professional Development Action Steps

Evidence-based Strategy

Action Steps

implementing a Multi-Tiered System of Supports (MTSS) framework that includes
targeted math interventions, progress monitoring, data-driven instruction, use of

Math Interventionist

Analyze assessment data to identify trends and prioritize
skills or standards for targeted intervention.

implementing a Multi-Tiered System of Supports (MTSS) framework that includes
targeted math interventions, progress monitoring, data-driven instruction, use of

Math Interventionist

Collaborate with teachers to group students by their
specific needs.

Implementation of the UFLI program

Develop and/or coordinate ongoing structured literacy
training to support UFLI implementation.

Implementation of the UFLI program

and routines.

Track student results through data teaming protocols

Learning Pods or Professional Learning Communities

instruction.

Train teacher leaders and facilitators in collaborative
practices, effective meeting protocols, and data-driven

Data Teaming: Developing Protocols and Routines

Action Step

s Analyze assessment data to identify trends and prioritize skills or standards for targeted intervention.

Audience

Math interventionist, Grade Level Teachers, School Principal, and Director of Special of Education

Topics to be Included

Data Protocols (related to Datawise), PDE Data Tools, Exact Path Results

Evidence of Learning

Discussion Points, Notes and Comments from Data Team Meetings

Lead Person/Position

Anticipated Start

Anticipated Completion

IU9 Teaching and Learning Specialist

2025-10-13

2026-08-24

Learning Format

Type of Activities

Frequency

Inservice day

3times per year

Observation and Practice Framework Met in this Plan
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o 3e: Demonstrating Flexibility and Responsiveness
e 3d:Using Assessment in Instruction
* 1b: Demonstrating Knowledge of Students

This Step Meets the Requirements of State Required Trainings

Teaching Diverse Learners in Inclusive Settings

Learning Format

Type of Activities

Frequency

Coaching (peer-to-peer; school leader-to-teacher; other coaching models)

Monthly

Observation and Practice Framework Met in this Plan

* 4a: Reflecting on Teaching

This Step Meets the Requirements of State Required Trainings

Teaching Diverse Learners in Inclusive Settings
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Communications Activities

Weekly Updates: Send brief email updates summarizing intervention progress, Successes, and upcoming meetings.

Type of Anticipated Anticipated
Action Step Audience Topics to be Included ... Timeline Start Timeline
Communication .
Date Completion Date
e  Deliver small-group instruction to Tier 2 Grade Level Teachers Data Teaming Protocols, Data | School Principal 10/01/2025 05/23/2028
and Tier 3 students, utilizing evidence- | @nd Math Analysis, and Selecting
based stragtegies and scaffolding. Interventionist Targeted Interventions
®*  Maintain detailed records of student
progress and share data with classroom
teachers, administrators, and parents.
Communications
Type of Communication Frequency
Email Weekly and/or Bi-weekly
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Uploaded Files

» Affirmation Statement-Comprehensive Plan-Signed.pdf

Chief School Administrator

Date

Karen L. Haberberger

2025-08-22
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JOHNSONBURG AREA SD
315 High School Road

Academic Standards and Assessment Requirements (Chapter 4) | 2025 - 2028

Academic Standards and Assessment Requirements (Chapter 4)

The purpose of Chapter 4, Academic Standards and Assessment, of the Pennsylvania School Code is to establish rigorous academic
standards and assessments “to facilitate the improvement of student achievement and to provide parents and communities a measure by
which school performance can be determined”. As part of the Comprehensive Planning process, each LEA will report on their curriculum
and assessment alignment to the Academic Standards.



Academic Standards and Assessment Requirements
Chapter 4 specifies the minimum curriculum requirements that are to be provided within each grade band.

A written curriculum framework specifies what and when content is taught for each subject within the LEA. In this section, LEAs identify

whether a written curriculum exists for each subject area and in what grade spans the subject is taught.

1. Identify your school entity type from the drop-down list:School District

2. Identify the grade bands taught in your school entity and enter student population numbers:

Grade Bands Taught in your School Entity | Student Population Numbers
Yes 119
PreK-2
Yes 119
3-5
Yes 124
6-8
Yes 169
9-12
Total
531




This Part-time CTC offers the following core content:

Chapter 4
Curriculum and Instruction Requirements

Written Curriculum Framework

Taught within the Grade Span

PA-Core English Language Arts

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8,9-12

PA-Core Mathematics

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8, 9-12

Science and Technology

K-2, 3-5, 6-8, 9-12

K-2, 3-5, 6-8, 9-12

Environment and Ecology

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8,9-12

Civics and Government

K-2, 3-5, 6-8, 9-12

K-2, 3-5, 6-8,9-12

Economics

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8,9-12

Geography

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8,9-12

History

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8, 9-12

Arts and Humanities

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8, 9-12

Health, Safety, and Physical Education

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8,9-12

Family and Consumer Sciences

6-8,9-12

6-8,9-12

Reading and Writing for Science and Technical Subjects

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8,9-12

Reading and Writing for History and Social Studies

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8,9-12

Career Education and Work

K-2, 3-5, 6-8,9-12

K-2, 3-5, 6-8,9-12




Assurances: Standards Alignment, Curriculum, and Planned Instruction

1. Grade K-2 locally developed curriculum is aligned to PA Core/Academic Content Standards
Yes

Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

2. Grade 3-5 locally developed curriculum is aligned to PA Core/Academic Content Standards
Yes

Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

3. Grade 6-8 locally developed curriculum is aligned to PA Core/Academic Content Standards
Yes

Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

4. Grade 9-12 locally developed curriculum is aligned to PA Core/Academic Content Standards
Yes



Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

5. Our LEA has a standardized format for mapping LEA curriculum to the PA Core/Academic Standards

Yes

Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

Elementary Grade Level content does not apply.

Upload a sample of your locally developed curriculum from one subject in one grade level that utilizes your LEA standardized format.

Uploaded Files
6th Grade Curriculum Map- ELA.docx

Secondary Grade Level content does not apply.

Upload a sample of your locally developed curriculum from one secondary grade level content area.

Uploaded Files
Algebra IA Curriculum Map.docx



Optional: Upload the LEA’s policy regarding the review of instructional material.

Uploaded Files

6. Describe your LEA’s cycle and process for reviewing alignment to the PA Academic Standards and evaluating and updating the written
curriculum. Include timelines and personnel involved.Department/grade-level meetings are held every quarter in the Johnsonburg Area
School District. Educators and administrators review the curriculum at these meetings to ascertain alignment with the PA Academic
Standards. They review the objectives of planned courses, instructional units, and interdisciplinary studies to ensure that all students
achieve the identified standard for each subject area. Content, including materials, activities, and estimated instructional time to be
devoted to achieving the academic standards, are identified. The relationship between the objectives of a planned course, instructional unit,
interdisciplinary study, and academic standards is identified. Procedures for measurement of mastery of the objectives of a planned course,
instructional unit, or interdisciplinary studies are identified.

7. List resources, supports or models that are used in developing and aligning curriculum.The resources, supports, and models that are
used in developing and aligning curricula include a robust supply of high-quality, aligned instructional materials and resources that are
available, predominately utitizing the SAS website.

8. Describe how the LEA ensures all teachers have access to the written curriculum and needed instructional materials.The Johnsonburg
Area School District ensures that all teachers have access to the written curriculum through the internal curriculum site which contains
content area standards, academic pacing guides, and assessment resources. Instructional materials are purchased through Federal Grants,
Local Grant Opportunities, and Local funding sources. Each school inventories the instructional materials to ensure there are enough
materials for teachers and students. Yearly meetings are held to acquire new materials or replacement materials based on need. Typically



these meetings are held during the winter budget cycle.

Planned instruction consists of at least the following elements: (Chapter 4.12)

9. LEA develops/maintains a standard format that includes scope, sequence, and pacing.
Yes

Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

10. Essential content is developed from PA Core/Academic Content Standards.
Yes

Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

11. Content, resources, activities, and estimated instructional time are devoted to achieving the PA Core/Academic Content Standards.
Yes

Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

12. Consistency and continuity between planned courses, instructional units, and interdisciplinary studies around the PA Core/Academic



Content Standards exist.
Yes

Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

13. Courses and units of study are developed from measurable outcomes and/or objectives.
Yes

Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

14. Course objectives to be achieved by all students are identified.
Yes

Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

15. Evidence of measurement procedures for the success of the objectives of a planned course, instructional unit, or interdisciplinary
studies exists.
Yes



Please provide an explanation for why “No” was selected. Describe your plan to come into compliance with this regulation.

16. Describe your LEA’s intent to revise the locally developed curriculum during this comprehensive plan cycle. (Include content areas and
processes)During this comprehensive planning cycle, we will continue using our three-phase curriculum review cycle to ensure all students
have access to high-quality, standards-aligned instruction across all grade levels and subject areas. The three-phase curriculum review
cycle includes: 1. Research, Audit, and Needs Assessment (Year 1); 2. Revision, Development, and Resource Selection (Year 2); 3.
Implementation and Professional Learning (Year 3). Content areas targeted during this planning cycle include: K-8 Maathematics and
Algebra | (Phase 2 and 3); K-12 Science (Phase 1 review ini response to new PA STEELS standards) K-6 English Language Arts (Phase 2,
aligned to structured literacy and PA Core); Grades 8 and 11 Health (Phase 1 to assess health education effectiveness and update content.
Estimated time for each phase is about 1 year.

Based on the responses above, would written curriculum be a priority in your comprehensive plan?
Yes

Based on the responses above, would aligning locally developed curriculum to the academic standards be a priority in your comprehensive
plan?
Yes



Assurances: Educator Effectiveness

Act13
Check if Act 13 is NOT used in educator evaluations (Brick and Mortar Charter Schools only).

1. What percentage of the educators, who will be evaluated under Act 13, fall into each of the following categories? (Total percent sum of the
4 response boxes must equal 100%)

Educator percentage for the category must be greater than or equal to 0.00% and less than or equal to 100.00%.

A. Data Available Classroom Teachers 36

Educator percentage for the category must be greater than or equal to 0.00% and less than or equal to 100.00%.

B. Non-Data Available Classroom Teachers 45

Educator percentage for the category must be greater than or equal to 0.00% and less than or equal to 100.00%.

C. Non-Teaching Professionals 13

Educator percentage for the category must be greater than or equal to 0.00% and less than or equal to 100.00%.

D. Principals 6

The category total percentage of educators evaluated under Act 13 must equal 100%.

Total 100 |

2. On what observational components are classroom teachers rated the highest at the elementary/middle/high school level? (choose one in
each domain)
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Elementary School

Middle School

High School

Domain 1: Planning
and Preparation

1b: Demonstrating Knowledge of
Students

1b: Demonstrating Knowledge of
Students

1b: Demonstrating Knowledge of
Students

Domain 2: The
Classroom
Environment

2a: Creating an Environment of
Respect and Rapport

2a: Creating an Environment of
Respect and Rapport

2a: Creating an Environment of
Respect and Rapport

Domain 3: Instruction

3e: Demonstrating Flexibility and
Responsiveness

3a: Communicating with Students

3a: Communicating with Students

Domain 4:
Professional
Responsibilities

4f: Showing Professionalism

4f. Showing Professionalism

4f: Showing Professionalism

3. What action steps are implemented or will be implemented to build upon the strengths found in the classroom teacher

observations?Learning pods will be small groups of teachers who regularly meet to discuss instructional strategies, share resources, and
address challenges. These pods will encourage peer mentoring and reflection, aligning with the professionalism domain of the Danielson
Framework. Teachers will also use these pods to collectively analyze student data, develop cross-curricular lessons, and explore new
pedagogical approaches, creating a culture of continuous improvement and collaboration. By leveraging the professionalism of our

teachers, learning pods will serve as a dynamic platform for shared leadership, further advancing student outcomes and fostering a stronger

sense of community among educators.

4. On what observational components are classroom teachers rated the lowest at the elementary/middle/high school level? (choose onein

each domain)
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Elementary School

Middle School

High School

Domain 1: Planning and
Preparation

1c: Setting Instructional Qutcomes

1f: Designing Student Assessments

1f: Designing Student Assessments

Domain 2: The
Classroom
Environment

2d: Managing Student Behavior

2e: Organizing Physical Space

2e: Organizing Physical Space

Domain 3: Instruction

3d: Using Assessmentin
Instruction

3b: Using Questioning and
Discussion Techniques

3b: Using Questioning and
Discussion Techniques

Domain 4: Professional
Responsibilities

4e: Growing and Developing
Professionally

4e: Growing and Developing
Professionally

4e: Growing and Developing
Professionally

5. What action steps are implemented or will be implemented to improve the challenges found in the classroom teachers
observations?Classroom Environment Audit: Teachers wiltl be supported in evaluating their physical and emotional classroom environment.
This process includes ensuring seating arrangements, visuals, and resources promote collaboration, accessibility, and inclusivity. The audit
will be complemented by actionable recommendations. Individualized coaching sessions will be provided to teachers, offering actionable
feedback and tailored strategies to address specific needs. Data Teaming based on districtwide protocols and routines will be established to
support teachers' use of assessment in instruction.

6. What information is used to determine Principal Performance Goals?

Goals Set

ﬁ Comments/Considerations
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Provided at the district
level

State data, local data, informal observation data, PA-ETEP data, teacher/administrator feedback

Provided at the building
level

State data, local data, informal observation data, PA-ETEP data, teacher/administrator feedback

Individual principal
choice

State data, local data, informal observation data, PA-ETEP data, teacher/administrator feedback

Other (state what other
is)

N/A

7. Under Act 13, classroom teachers are required to utilize LEA Selected Measures to develop the Student Performance Measures and
possibly the IEP Goals Progress Measures. List student assessments examples each grade/content area will use to develop LEA Selected

Measures.

LEA Selected Measures | Grades/Content Area Student Assessment Examples
Locally Developed Grades K-12 rubrics for Language Arts; English, Reading, Checking for understanding/using assessmentin
y P Spelling, Writing, Social Studies and Science instruction; will focus on PA State Standards

School District Rubric

District-Designed
Measure Examination

Grades K-12 walkthrough data, science, math, ELA, health,

. : . . . Formative and Summative Assessments
social studies, physical education and other classes in the

school schedules
Nationally Recognized K- Grade 6 ELA Kindergarten through Grade 6 (MATH and Acadience Reports of the DIBELS Exact Path
y g READING) Grades 7 - 12 (MATH and ELA) Study Island Benchmarks

Standardized Test

Industrial Math, Grades 11-12; Computer Application Design,

Industry Certification Grades 9-12; Industrial Art, Grades 9-12; Baking/Family NC3 Micrometer Measurement; LEAN Training;
Examination Consumer Science, Grades 9-12 OSHA 10; ServSafe
Student Projects Grade 7 - 12 (Wood and Metal Design) Projects are made in service to the school district
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Pursuant to Local
Requirements

and greater community.

Student Portfolios
Pursuant to Local
Requirements

Kindergarten through Grade 12 (ART)

Online Digital Portfolios to demonstrate student
growth.

Based on the responses above, would instructional practices be a priority in your comprehensive plan?

Yes
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Assessment
Chapter 4, Section 4.52, indicates that each school entity shall design an assessment system to do the following:

« Determine the degree to which students are achieving academic standards under Section 4.12 (relating to academic standards).

« Use assessment results to improve curriculum and instructional practices and to guide instructional strategies.

e Provide information requested by the Department regarding the achievement of academic standard.

e Provide summary information, including results of assessments under this section, to the general public regarding the achievement of
students.

Assessment

Exact Path

Type of Assessment

Benchmark

Frequency or Date Given

3 times peryear

K-2

Yes

3-5

Yes

15



6-8

Yes

9-12

Yes

Assessment

Study Island Benchmark

Type of Assessment

Benchmark

Frequency or Date Given

3times peryear

K-2

16



Assessment

Acadience Reports of the DIBELS Score

Type of Assessment

Benchmark

Frequency or Date Given

3 times per year

17



Yes

6-8

No

9-12

No

Assessment (continued)

Education Areas of Certification

A locally-selected assessment is one of the indicators used for the Future Ready PA Index’s Grade 3 and/or Grade 7 Early indicators of
Success.

Future Ready PA Index’s Grade 3 Early Indicators of Success - No

Future Ready PA Index’s Grade 7 Early Indicators of Success - No
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Describe how your LEA uses benchmark and/or diagnostic assessments in instructional practices?

The goal of the Johnsonburg Area School District is to provide all faculty members, administration, and support staff with opportunities to
enhance their knowledge, skills, attitudes, and beliefs to foster a learning community that positively impacts student learning and
performance. The foundation that supports the district's plan is built on PA core standards and the district's strategic and comprehensive
plan. Using benchmark and diagnostic data, building and district needs will be identified to develop appropriate professional development
opportunities focusing on research-based best practices. Included in these opportunities will be a focus on MTSS interventions, Units of
Study in Writing, Reading, and Math Program, Literacy Framework, Assessment Practices, Technology Integration, Curriculum Alignment to
Core Curriculum Standards, and SAS utilization. Students who are identified as at-risk on benchmark and diagnostic assessments will be
based on district criteria and assessments aligned to the core including Universal Screening data. Students are placed in research-based
reading programs based on student needs. Areas of reading interventions are based on phonemic awareness, phonics, fluency,
comprehension, or writing. Students are provided small group instruction daily. Students are strategically monitored bi-weekly to assess if
intervention is helping students make gains or not. If gains are made, a student may remain in the program or exit. If they are not making
gains, a new intervention may be implemented. Students identified as at risk in math will be based on district criteria and assessments
aligned to the core, including Universal Screening. Paraprofessionals are scheduled into the student's core math instruction to provide
support through small group instruction, homework, repetition of lessons, or review. Again, students are monitored to see if additional
support is needed or if a student no longer needs the support.

Based on the responses above, would the planning, alignment, or analysis of current LEA assessment practices be a priority in your
Comprehensive Plan?

No
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Signature and Quality Assurance

Education Areas of Certification

As Chief School Administrator, | affirm that this LEA’s Academic Standards and Assessment Requirements (Chapter 4) Plan was developed
in accordance and complies with the applicable provisions of 22 Pa. Code, Chapter 4.

Karen L. Haberberger
Chief School Administrator
08/22/2025

Date
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Gifted Education Plan Assurance

1. Describe your district’s Child Find public notice procedures conducted annually to inform the public of the gifted education
services AND programs offered (newspaper, student handbooks, school website, etc.).

The Johnsonburg Area School district conducts awareness activities to inform the public of gifted education services and programs.
Awareness activities are conducted via various resources, including newspapers, annual notice provided by the 1U9, student handbooks,
and school district website. The Johnsonburg Area School District provides annual notification to the public regarding the gifted education
services and programs available. This information is accessible through the Annual Public Notice, which is published on the district's
website. To ensure broader awareness, a notice is also placed in the local newspaper, including district contact details for those who wish to
request a printed copy of the notice. Furthermore, all student handbooks contain detailed information about the district’s gifted education
services and programs. These handbooks also provide contact information for parents or guardians who wish to learn more about the gifted
program and services available. If a student is thought to be mentally gifted and in need of specially designed instruction, an evaluation can
be initiated at any time by the LEA or parent. The awareness activities are intended to reach parents of students enrolled in both public and
non-public schools. If the district is contacted for a student not enrolled in the school, the same screening procedures would apply and the
district school psychologist would consult with all referral sources.

2. Describe your district’s screening process for locating students who are thought to be gifted and may need specially designed
instruction. Use district specific details including the data sources used in the process as well as the titles for those staff who have
an active role in screening. If the district uses a matrix/rubric, include the matrix in this section.

The Johnsonburg Area School District uses a system to locate and identify all students who are thought to be gifted and in need of specially
designed instruction. JASD gathers data from multiple screening sources to determine if a gifted screening and/or evaluation is warranted. In
order to ensure all domain areas are measured, multiple screening tools are used, including but not limited to individual administration of
the K-BIT (Kaufman Brief Intelligence Test), Acadiance, ExactPath Benchmarks Assessments, Study Istand Benchmark Assessments,
curriculum-based assessments, state/local assessments, classroom-based assessments, anecdotal records, and MTSS (Multi-Tiered
System of Support) team data notes. The Johnsonburg Area School District routinely conducts data analysis with the school psychologist,
counselors, teachers and administrators to assist in identifying students potentially in need of gifted support services. When conducting
data analysis, the team looks at multiple criteria, including achievement test scores (1-2 years above grade level) in one or more content
areas, IQ score above 130 or a confidence interval up to or above 130 and above grade level classroom performance. If additional screening
tools are needed the school psychologist will administer the KBIT-2 if not already administered. The KBIT-2 is a brief, reliable, well normed
assessment of intelligence that is based on the measurement of both verbal and nonverbal abilities. The results of the screening, along with
other measures, will help the team determine if a comprehensive evaluation is needed. If other measures are needed to determine the need
for a full comprehensive evaluation, the first three subtests of the WJ-IV Cog may be used to look at a brief intelligence score or The



Reynolds Intellectual Screening Test (RIST) which also provides a measure of brief intelligence. The district may consider utilizing the RIST for
future screenings in place of the K-BIT due to the ease of administration, efficient scoring and strong correlation of scores. If the team
determines the need for a comprehensive evaluation, the district should initiate the multidisciplinary evaluation and reach out the parents
to obtain consent for an initial evaluation. Parents can also make one written request for a gifted evaluation per school term. At that time,
the school district must make the permission to evaluate form readily available to parents. If the request is an oral request, the permission
to evaluation form must be provided to parents within 10 calendar days of the request. Once the district receives written consent to proceed
with the initial evaluation, the evaluation report must be completed and presented to parents within 60 calendar days of date of receipt. If
the student is eligible for Gifted Support, a GIEP is developed within 30 calendar days of the GWR. Following the meeting, the GIEP will be
implemented no more than 10 calendar days after the NORA is signed. The NORA must be presented to the parent within 5 days of the
meeting. Parents have 10 calendar days to respond to the NORA if mailed, and 5 days to respond if presented in person at the meeting. See
additional link - https://docs.google.com/document/d/1bkNb-QnU9x_svlq MVulr2RZQy0QqgFoW7Xlupr7JxgNs/edit?usp=sharing
https://docs.google.com/document/d/16klA5YdyrpPJoKemLQS51F1 SWBXW5XeQiMn9G0eHZLNQ/edit?usp=sharing

3. Describe your district specific process for determining ELIGIBILITY (through MULTIPLE CRITERIA) and NEED (based on ACADEMIC
STRENGTH) for potentially mentally gifted students (EVALUATION). Use district specific details including the data sources used in
the process as well as the titles for those staff who have an active role in the evaluation process. If the district uses a matrix/rubric
for evaluation that is different from the one described in Question 2, include the different matrix in this section.

The Johnsonburg Area School District determines the student’s educational strengths through a screening and evaluation process. JASD
has procedures to determine whether a student is mentally gifted. The term mentally gifted includes a person who has an intelligence
quotient of 130 or higher, but who also meets multiple other criteria set forth in the Department of Education Guidelines. A person with an
intelligence quotient lower than 130 may be admitted to the gifted program when other educational criteria in the profile of the person
strongly indicate gifted ability. Determination of gifted ability will not be based on IQ score alone. Determination of mentally gifted includes
an assessment by a certified school psychologist. The district utilizes multiple standardized cognitive and achievement assessment tools
including, but not limited to, the WISC-IV, SB5, WJ-IV Cog., KTEA-3, WJ-IV Ach., and WIAT-IV. Other rating scales may include the Chuska
Acquisition and Retention Scales. During the evaluation process, the JASD Supervisor of Special Education and/or school psychologist
review the referral and request for an evaluation and issue the proper paperwork. The school psychologist will then complete a
comprehensive evaluation and issue a Gifted Written Report that outlines that students learning strengths. At the conclusion of the Gifted
Written Report, a recommendation will be made to the team regarding a student’s eligibility and need for Gifted Support Services. The
school psychologist will administer an individualized standardized cognitive assessment. The assessments typically consist of one of the
following: WISC-1V, SB5, or WI-IV Cog., along with an individualized achievement assessment in the area of identified strength, often, the
KTEA-3, WJ-IV Ach or WIAT-IV. At times, multiple standardized measures are used. This may occur of the testing is felt to be an



underestimate of abilities or other factors may have contributed to a decrease in test scores (such as a medical condition, learning and/or
emotional disability, limited English proficiency, etc.). In addition to standardized assessments, other data, such as local/state
assessments, classroom-based assessments, and classroom performance are analyzed. As part of the evaluation process, parent, teacher
and student input forms are asked to be completed by all parties. The input forms ask parents and teachers to identify specific learning
strengths and areas of interests. The student interest survey is completed with the student solicit feedback regarding strengths, interests
and future aspirations. The basis for making determinations are included in the GWR and includes teacher report, parent report, rates of
acquisition and retention, learning strengths, aptitudes, interests, expertise, higher level thinking skills, academic creativity, leadership
skills, intense academic interest areas, communication skills, technology expertise, ability and achievement testing. The JASD Gifted Matrix
uses a point-based system to determine eligibility for Gifted Support Services, evaluating students across multiple domains. The Individual
Cognitive Test (e.g., KABC-NU Il or WISC-V) makes up 50% of the total score, with points assigned based on 1Q or related indices and
weighted heavily. The Individual Achievement Test (e.g., KTEA-3 or WIAT-4) accounts for 30%, using the highest score in reading
comprehension or math problem-solving, with scores weighted accordingly. Additional assessments include teacher and parent ratings
from the Scales for Identifying Gifted Students (SIGS), focusing on intellectual ability, creativity, and other areas, along with Chuska Rates of
Acquisition and Retention, which evaluate learning speed and memory. Intervening factors such as socioeconomic challenges, disabilities,
or language barriers may add points to ensure equity. Students scoring 130 or higher on the cognitive test qualify automatically, while those
scoring below 130 need a matrix score of 27 or more to qualify. A matrix score of 26 or below typically results in non-qualification, though
parents are invited to review the findings. Special consideration is given to students with dual identification as "Gifted with Disability." Thus,
in consideration of the aforementioned no one test or type of test is used as the sole criterion. See additional link -
https://docs.google.com/document/d/1bkNb-QnU9x_svlgMVulr2RZQy0QqFoW7Xlupr7JxgNs/edit?usp=sharing
https://docs.google.com/document/d/1pfxv6F10gmu50Cke3mki3cRDVEpve-0_wTU8XLCYDmO/edit?usp=sharing
https://docs.google.com/document/d/16klASYdyrpPloKemLQ51F1SWBXW5XeQiMn9G0eHZLNQ/edit?usp=sharing
https://docs.google.com/document/d/1TNON2gh3IKHCAVqcauOndYWO05V5_sah7jQuXxCulyKgk/edit?usp=sharing

4. Describe the gifted programs* that are offered to provide opportunities for acceleration, enrichment, or both. *The word
“programs” refers to the CONTINUUM OF SERVICES, not one particular option. Describe what acceleration means and how it is
applied in each of the grade spans (EL, MS,HS). Describe what enrichment means and how it is applied in EL,MS,HS. (i.e. there are 20
forms of acceleration- which ones are offered in the district and at which grade spans are they offered).

The Johnsonburg Area School District provides a continuum of gifted support services at all levels (K-12) for identified students. The gifted
program in the Johnsonburg Area School District includes opportunities for both enrichment and/or acceleration, based on the individual
needs of the student. Collaborative efforts are made to provide enrichment opportunities, extensions of curriculum from the current grade
level. Reading groups are ability based, so gifted students can be placed in a reading group that best matches their ability level if that is an



area of need. In other academic areas the teaching staff collaborates to differentiate and extend the curriculum or provide enrichment
opportunities for gifted students. Once identified, the Gifted Multidisciplinary Evaluation Team (GMDT) which includes parents and
teachers, work with the district Gifted Teacher who will serve as the case manager for the gifted student. GIEP teams meet yearly, or more
frequently if needed, to review individual GIEP’s. The GIEP describes the present levels, annual goals and measurable objectives, specially
designed instruction and related services through which the District will provide the enrichment or acceleration, or both, that is needed to
develop and foster the students identified strengths. The annual goals are aligned to the standards in the areas of Math, ELA and Science.
Students have the opportunity to take AP classes, Dual Enrollment, Honors and Advanced classes throughout their High School career.
Parents are an integral member of the GIEP team and students are encouraged to participate if parents choose for them to participate. At the
Elementary level, (K-6), students have the opportunity to meet with the Gifted Support teacher once a week for 40 minutes to participate in
various enrichment activities in the areas of ELA, Math and Science. At the Jr./Sr. level, students have the opportunity to meet with the Gifted
Support Teacher daily (41 minutes) to participate in enrichment activities and/or discuss additional learning activities/gifted instruction in
the general education classroom. When developing the GIEP, students are given a student survey and career inventory to assess their
interests and career goals. The results of the student survey and ONET career interest survey are incorporated into the GIEP. As part of the
High School Gifted Programming, students will be able to participate in an enrichment trip which will allow students to see and explore the
world around them while learning about the culture and history of the places they visit. Students will have an opportunity to attend a Penn
State DuBois gifted enrichment program that spotlights two fields of study in action. Other opportunities within the school district include,
but are not limited to: students will able to participate in academic competition teams which will take place throughout the school year. This
experience will help students advance their knowledge in different subject areas through the use of hands-on activities, the solving of real-
world problems, scholarly research, and competition. Students will have to opportunity to participate in enrichment opportunities offered by
the intermediate unit consortium’s offerings. Students will have the opportunity to pursue events that they are interested in. At all levels,
students and teachers monitor progress towards goal attainment throughout the GIEP year. Progress towards goals is shared and reviewed
with parents periodically and at the annual GIEP meeting. In addition to the activity’s students participate in during their weekly instructionat
time, all general education teachers are provided a copy of the GIEP at a glance to ensure enrichment opportunities are provided in the
general education classroom as outlined in the goals, STLO’s and identified SDI’s.

5. Look at the district’s most recent PIMS October 1 snapshot in field 80. How many students are identified in each area GY (gifted
with or without a 504 and receiving services on a GIEP); GS (dually exceptional/twice exceptional and receiving services through an
IDEA IEP); GX (gifted and does not require specially designed instruction). Provide the numbers for each category in PIMS. Are all the
district’s gifted students accounted for in PIMS. If not, how are they different and how will you address the discrepancy?

According to the October 1, 2024 PIMS snapshot the Johnsonburg Area School District reports Gifted students as follows: GY = 6 students,
GS = 1 student, and GX = 0 students. All of the district's gifted students are accounted for in PIMS as the PIMS numbers match our records in
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IEPWriter.

6. Review the district data for gifted identification proportionality. Is the district identification proportionately reaching the
underrepresented populations? If the answer is yes, how did you address the issue. If the answer is no, how will you address the
issue.

Yes, the district identification is proportionately reaching underrepresented populations. During the 2024-2025 school year, total enrollment
at Johnsonburg Area School District was 547 students. Of those 547 students, 94.5% were white, 4% were multiracial, 3.1% were Hispanic,
and 1.4% were black. 7 total students were identified as Gifted during the 2024-2025 school year - all of thee student were white, which falls
within 1.3% of total population breakdown for students withing the district. During the 2024-2025 school year, 54.3% of the total population
were marked as "Economically Disadvantaged" in PIMS. Of the 7 gifted students, 57% were marked as "Economically Disadvantaged".
During the 2024-2025 school year, one student in the district has a dual exceptionality. Johnsonburg Area School District will continue to
implement data-driven procedures for Gifted screening and identification to reach all student populations within the district. This includes
using varied assessments, such as non-verbal tests (when appropriate), along with consideration of the general ability index (to decrease
the impact of cognitive proficiency on eligibility). Gathering input from a variety of sources, including teachers, parents, and students
themselves, is critical for non-biased evaluation. Educators should be trained on cultural competence and implicit bias, and universal
screening should continue to be implemented to identify underrepresented gifted students. Using diverse criteria, not just test scores,
considering creativity, leadership, and problem-solving, is crucial when looking at the ‘whole child’ through the Gifted evaluation process.
The district utilizes several screening tools, as mentioned above, and data is analyzed by administration and the school psychologist. While
the district uses the guidance outlined in Chapter 16, it does not rely solely on one measure or assessment score to make final
determinations. Additional data is gathered when the team determines it is needed. In addition, when a student is found not exceptional,
that students data will be monitored and the student will be reassessed should the team feel the students eligibility needs to be reexamined
at a later time. Finally, involving parents and communities in the process by educating them about giftedness and the identification process
is also an important step, and area for improvement of the District moving forward. Implementing these strategies requires a commitment
to equity and adaptability, which the Johnsonburg Area School District continues to work toward for all students.

7.22 Pa. Code § 16.5 (related to personnel) requires that a school district and intermediate unit shall provide, under section 1205.1 of
the School Code (24 P.S. § 12-1205.1), in-service training for gifted and regular teachers, principals, administrators, and support staff
persons responsible for gifted education. Describe how the district is addressing this mandate, including information related to how
and when general education teachers are trained and held accountable for delivering gifted services.

The Johnsonburg Area School District offers a gifted training to all gifted, regular education, special education teachers in conjunction with
principals and administrators at yearly In-Service and Act 80 days. The training topics covers (but are not limited to): PDE gifted definition
according to Chapter 16, gifted traits, characteristics, strategies, curriculum differentiation, SDI's and identification process. The designated
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gifted teacher for the Johnsonburg Area School District participates in the "Gifted Boot Camp" and other meetings of the Gifted Consortium
provided by the Seneca Highland Intermediate Unit Nine. Meetings typically occur on a monthly basis and provide shared resources and
planning time for events that local Gifted students may participate in. Additionally, the Supervisor of Special Education and school

psychologist participate in various State led Gifted webinars and share acquired information and resources with the Gifted Teacher and Staff
through the JASD Google Shared Drive.

Training for general education teachers 0

Staff costs 10,652.40
Training for gifted support staff 0
Materials used for project-based learning | 400.00
Transportation 500.00
Field Trips 500.00




Signatures and Quality Assurance

Chief School Administrator

Date

Karen L. Haberberger

2025-08-26
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Student Services Assurances (Chapter 12)
Chapter 12, Section 12.32, establishes the elements required in an LEA’s Student and Student Services Plan. The plan for student records

must conform with applicable State and Federal laws, regulations, and directives identified in guidelines issued by the Department.



Profile and Plan Essentials
Johnsonburg Area School District

109243503

315 High School Road , Johnsonburg, Pennsylvania 15845

Karen L. Haberberger
khaberberger@johnsonburgasd.net

8149652556 Ext. 3000

Karen L. Haberberger

khaberberger@johnsonburgasd.net



Student Services Assurance

LEAs must indicate compliance to Chapter 12 regulations by ensuring the existence and implementation of the following LEA policies and

procedures.

1Safe Schools Programs, Strategies and Actions

Safe Schools Programs, Strategies and Actions

in Compliance? Yes or No

Biennially Updated and Executed Memorandum of Understanding with Local Law Enforcement (24 P.S.

§13-1303-Al) b
School-wide Positive Behavioral Programs Yes
Bullying Prevention Program Yes
Conflict Resolution or Dispute Management Yes
Peer Helper Programs Yes
Safety and Violence Prevention Program Yes
Comprehensive School Safety and Violence Prevention Plans ( Yes
Article XI11-B of the School Code )

Purchase of Security-Related Technology Yes
Student, Staff and Visitor Identification Systems Yes
Placement of School Resource Officers Yes
Counseling Services available for all Students Yes
Internet Web-Based System for the Management of Student Discipline Yes

LEAs must indicate compliance to Chapter 12 regulations by ensuring the existence and implementation of the following LEA policies and

procedures.

20ther Chapter 12 Requirements

Other Chapter 12 Requirements

In Compliance? Yes or No

Implementation of a comprehensive and integrated K-12 program of student services based on the needs of

its students. (in compliance with Yes
§12.41(a))
Free Education and Attendance (in compliance with

Yes
§12.1)
School Rules (in compliance with v
§12.3) es
Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and Yes




§12.32)

Discrimination (in compliance with

§12.4) e
Corporal Punishment (in compliance with Yes
§12.5)
Exclusion from School, Classes, Hearings (in compliance with §12.6,812.7, Yes
§12.8)
Freedom of Expression (in compliance with

P Yes
§12.9)
Confidential Communications (in compliance with Yes
§12.12)
Searches (in compliance with
. ) Yes
§12.14)
In accordance with 22 Pa. Code 12.41(a) has a plan that includes policies and procedures for emergency
care and administration of medication and treatment under The Controlled Substance, Drug, Device, and Yes
Cosmetic Act (35 P.S. 780-101-780-144).
§780-101—780-144)
Parents or guardians are informed regarding individual survey student assessments and provided a process
for refusal to participate (consistent with § 445 of the General Education Provisions Act (20 U.S.C.A.81232h Yes
) and in compliance with
§12.41(d))
Persons delivering student services shall be specifically licensed or certified as required by statute or
regulation (in compliance with Yes
§12.41(¢e))
Development and Implementation of Local Wellness Program (in compliance with 42 USCS Yes
§1758b)
Establishment and Implementation of Student Assistance Programs at all of levels of the school system ( Yes
§12.42)
Acceptable Use Policy for Technology Resources 24 P.S. Yes

84604




As Chief School Administrator, | affirm that this LEA complies with and has instituted local policies and procedures related to the
requirements of Safe and Supportive Schools, as outlined in Chapter 12.

Dr. Karen L. Haberberger
Superintendent/CEO Electronic Signature
01/09/2025

Date
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Profile

LEA Type AUN
Johnsonburg Area School District 109243503
Address 1

315 High School Road

Address 2

City State Zip Code
Johnsonburg Pennsylvania 15845

Chief School Administrator

Karen L. Haberberger

Chief School Administrator Email

khaberberger@johnsonburgasd.net

Educator Induction Plan Coordinator Name

Karen L. Haberberger

Educator Induction Plan Coordinator Name Email

khaberberger@johnsonburgasd.net

Educator Induction Plan Coordinator Phone Number | Extension

8149652556 3000




Steering Committee

1Steering Comittee

Name

Title

Committee Role

Chosen/Appointed By

Judy Allegretto

Elementary School Principal

Administrator

Administration Personnel

Kara Vollmer

Director of Special Education

Administrator

Administration Personnel

Rachelle Kastner

Secondary School Counselor

Education Specialist

Education Specialist

Cheyenne Huff

STEAM Educator

Teacher

Teacher

Krista Frank

Primary School Counselor

Education Specialist

Education Specialist

Cody Hartnett Grade 4 Teacher Teacher Teacher

David Allegretto School Board of Directors Other School Board of Directors
Corine Christoff School Board of Directors Other School Board of Directors
Dr. Anna Toth Community Member Other School Board of Directors

Karen Haberberger

Superintendent

Administrator

Administration Personnel

Ray Kelly

High School Principal

Administrator

Administration Personnel







Mentors

Pool of possible mentors is comprised of teachers with outstanding work performance. Yes
Potential mentors have similar certifications and teaching assignments. Yes
Potential mentors must model continuous learning and reflection. Yes
Potential mentors must have knowledge of LEA policies, procedures, and resources. Yes
Potential mentors must have demonstrated ability to work effectively with students and other adults. Yes
Potential mentors must be willing to accept additional responsibility. Yes
Mentors must complete mentor training or have previous related experience (e.g., purpose of induction program and role of mentor,
communication and listening skills, coaching, and conferencing skills, problem-solving skills and knowledge of adult learning and Yes
development).

Mentors and inductees must have compatible schedules so that they can meet regularly. Yes
Other, please specify below No

Other

Please explain the LEA’s process for ensuring their mentors have the above selected characteristics.

Alt tenured professional staff members have the opportunity to be a mentor. Administrators collaborate to pair new teachers with mentors.
An attempt will be made to match, as closely as possible, mentors and inductees according to level and teaching assignment. The qualities
of a mentor are as follows: Is recognized by their peers as an excellent teacher; Demonstrates a commitment to the approved curricutum;

Works well with children and adults alike; Possesses effective organizational skills; Has knowledge and awareness of a wide variety of

instructional skills; Exhibits skills in both small and large group activities; Exhibits enthusiasm and a positive attitude towards education;
Demonstrates the ability to react equitably; suspending all judgment; Demonstrates flexibility and sensitivity in working with students and
staff; Has expressed a desire to serve as a mentor; Has completed at least three years of successful teaching, two of which are completed in

the Johnsonburg Area School District.
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